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Backsround to th« Curriculum 

The Refugee Education and Employment Program (REEP) is a federally 
funded program established to help refugees become self-sufficient through 
English language training and job development. Over the last nine years, 
we have been involved in projects at both state and national levels. The 
staff has done extensive training in the ar,fa of competency-based English 
as a Second Language. In 1982, The Reep Cuiriculum . a functional approach 
to competency* based ESL, was published. 

In late 1983, the Office of Refugee Resettlement funded REEP to be one 
of seven sites nationwide to participate in a national demonstration 
project called the Mainstream English Language Training (MELT) Project. ^ 
The overall goal of the MELT Project was "to identify, examine, and document 
certain criteria as they relate to the linkage of overseas ESL training and 
domestic ELT programs. These are criteria pertaining to assessment and 
testing, student performance levels, and ELT curriculum design" (Federal 
Register, August 1983). The REEP Curriculum^ Revised Edition , is the 
result of the integration of the MELT Project with the original REEP 
curriculum. 

In this revised edition, we maintain the basic goals, rationale, and 
organization of the original curriculum. It is a comprehensive system 
developed for programs teaching ESL to adult immigrants and refugees. As 
such, it provides instructional direction to teachers of learners in 
immediate need of basic survival and social language. The revised 
curriculum translates this need into instructional objectives ind language 
functions (what to teach), and provides suggestions for materials and 
teaching techniques (how to teach it). 

In this curriculum we have established learning objectives to meet 
our students' imediate language needs. The original curriculum was 
developed because we had found that an approach which focused primarily on 
grainatical structure was ineffective with adult immigrant learners. The 
griionatical approach delayed the satisfaction of students' need to 
coimnunicate and neglected essential non-grammatical factors in 
conmunication such as setting, purpose, and appropriateness of language. 



The other MELT sites were San Francisco Community College District, 
San Diego Community College District, Spring Institute of International 
Studies of Denver, Northwest Educational Cooperative of Illinois, Project 
Persona of Providence, and International Institute of Boston. RMC Research 
of New Hampshire, the American Council for Nationalities . Service of New 
York, and the Center for Applied Linguistics of Washington, D. C>, were 
involved in the Project's coordination, data collection, and training. 
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In order to meet this needi we reconsidered the priority of our teaching 
goals. Using a functional approach^ we developed a system which integrated 
the teaching of language functions with both grammatical forms d che life 
tasks our students encounter day to day« 

The basis for much of this curriculum is the linguistic analysis and 
process used by the Council of Europe's Modern Language Project (Van Ek, 
1980). The council's wori^, recognized worldwide as an important reference, 
was initiated to improve and broaden the learning of modern languages. The 
project determined a "threshold level" of competence defined as the lowest 
level of general foreign language ability to be sufficient for cotmnuni- 
cation. Until learners attain the threshold level, their communication 
possibilities are limited. Upon attaining this level, transfer of language 
learned to new tasks begins, thus enabling learners to adapt to most 
everyday situations, even if not specifically trained for them. The EtEEP 
Curriculum applies this threshold- level theory to competency-based ESL. 

Thm 1982 REEP Curriculum and thm Revised Edition 

While the revised edition is very similar to the original REEP 
curriculum, we have made a number of significant additions and refinements. 
These changes have grown out of both the MELT Project and our own 
experience using the curriculum. 

First among the changes is the addition of this expanded introductory 
section aimed to provide background and practical teaching information. 
Five appendices have been added to serve as references and resources for 
teaching techniques, materials, reading and writing enabling skills, cross- 
cultural questions, and pronunciation. Also new is the indexing of 
performance objectives to a list of general competencies. This allows 
teachers to examine how performance objectives develop from level to level 
to promote students' mastery of those competencies. 

Throughout the curriculum we have placed a greater emphasis on 
promoting employment and independence. This is most evident, in the 
appearance of the new topics "On the Job" and "Money/Banking," and che new 
B-Track level, B-IV. We have reassessed the content of the survival 
competencies in the 1982 curriculum, and rewritten, tested, and refined 
them to be more specific and measurable performance objectives. We have 
also refined the process for evaluating and documenting student achievement 
of these objectives. 

In making all these changes, we have aimed to reflect the evolving 
needs and priorities for curricula of refugee and immigrant ESL programs in 
the United States. 

Organisation of the Curriculum 

The REEP curriculum is a tvo-track system of instruction which provides 
for differences in educational backgrounds and learning abilities. Track A 
IS for use with semi-literate and educationally disadvantaged students with 
five or fewer years of education in their native country. Track 8 is for 
use with students with more than five years of education. 

ER?C J 



Each track consiscs of four proficiency levels, and each level provides 
a aaxioum of 180 hours of insCruction. Completion of Levels A-III or B-II 
corresponds to a traditional low-intermediate level of oral language oro- 
ficiency. B-III corresponds co intermediate, and B-IV to high intermediate. 

Every level consists of nine to eleven instructional units or copies 
requiring an average of 12 to 15 hours of instruction each. The .opics are 
organized to develop students' language proficiency while the students 
perform certain competencies—essential job and life tasks. For every 
topic there is a performance objective page, which lists the tasks to be 
performed, and a language page, which lists the language functions and 
corresponding structures to be mastered to perform those tasks. Each 
performance objective is indexed to a competency on the list of general 
competencies, thus identifying the larger lifeskiU toward which students 
are working. 

Performance Obiective Pafie 

. ^7 Ptrformance Obiectlvea. Objectives preceded by the work "Key" (as 
in Key 1) are those objectives considered most crucial as lifeskiUs and 
moat representative of students' linguistic ability. Only key objectives 

Some key objectives are followed by an enabling objective (narked as 
such by a double asterisk, **). Enabling objectives are subskiUs vital to 
the mastery of the task outlined in the key performance objecti/e. 

.. ^o«-tg«y Performance Objectiv.»». Following the key performance 
objectives are unmarked, non-key performance objectives. While not 
formally evaluated, these objectives represent important lifeskiUs which 

ob^fcHv., ^M, K T"*"'"' °" " '^^^ °« <:hese performance 

objectives wxU become key performance objectives at higher levels. 

Suggested Resources. For each topic, we have indexed texts containing 
units and exercises ,iiich KEEP teachers have found to be most appropriate 
voIaS.?i.,""t*"? curriculum. These materials include the la^Juage and 
vocabulary to be taught .nd practiced for achievement of the objectives. 

rh!^!..*jr '""Vy .""urc". Teachers should select materials based on 
the needs and abilities of their particular students. 

reminlS^TTl^TT^^T^;. ^^''^ Performance Objective page contains this 
fl^i^fon. "8"l«ly.«<idress reading and wtiting skills, cross-cultural 
2j"iJice;. P'°""""«"°- Resources for each of these are found in the 

Language Pa^e 

rurr J.T'""'w ^"P""" basis of the language caught using this 

ouH^* T; «" of communication that identify the 

citi^-hi TT" utterance. They are derived from the coB»uni- 

infom.tfon V""" Transportation: ask for 

information, give directions). 
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Examples ♦ The exaaples listed to the right of Lhe functions represent 
how those functions may be expressed. They exemplify the complexity of 
language expected at that level. 

Structure. In the next column we have identified the grammatical 
forms which are appropriate for the expression of the language function at 
that level. When no structure is listed, the example is to be viewed as an 
idiomatic expression and taught accordingly. 

Related Items, Suggestions for materials/realia to be used and other 
information needed for lesson planning are listed in this column 

The Functional Approach to CompetencT-Bnsed ESL 

A competency-based education program is made up of the lifeskills 
needed by an individual to function in Che world outside the classroom. A 
competency-abased language program focuses on the linguistic and communica- 
tion skills needed by the individual to master those lifeskills. In this 
curriculum we have combined general competencies, performance objectives, 
functions, and structures to promote that mastery. 

As you go through the topics and from level to level (See Figure I): 

- General competencies are developed and evaluated through 

increasingly more demanding and complex performance objectives. 

FIGURE 1 
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- Performance objeedves involve more language use and the use of 
a greater number of language functions as communication and 
interaction increase. 

- Within each function, the level and complexity of the grammar 
needed to express that function increases. 

An important feature of this curriculum is "recycling." As you move 
within a level, functions are introduced and in one topic then used again 
in others. The structures used to express that function ire reviewed as 
new ones are introduced. Recycling of functions and tasks occurs from 
topic to topic and from level to level. 

Using the Curriculum 

In this section we discuss how to work with the curriculum while 
planning lessons and evaluating student performance. 

Lesson Planning 

Before beginning a unit, look over its performance objective page and 
language page. The objectives outline the tasks the students will perform, 
and the functions and structures outline the language students must learn 
in order to p«rform those tasks. As you review these two pages, consider 
the .nphasis you will place on each task/ function and the order in which 
you «ill teach them. Keep in mind, as well, that key objectives will be 
evaluated and the results will be recorded on achievement plans. 

There is not a one-to-one correspondence between lessons and 
objectives. Several objectives may be covered in one lesson, or one 
objective may require more than one lesson. Consider how objectives are 
related and may be combined. Some will involve the same or similar 
resources, activities, functions, and/or structures. 

Once you have a broad unit/topic plan, you can begin to plan your 
lessons in detail. You might proceed as follows: 

(1) Select the performance objective(s) around which you will 
organize the lesson. 

Select the language functions, structures, and vocabulary 
which will be your focus for the performance of the objectives. 

Consult tne "Suggested Resources" for texts and the appendices 
for activities which correspond to the taskCa) at hand. 

Consider the particular needs of your students and select reading 
and writing enabling skills, pronunciation points, and cross- 
cultural questions which should be addressed. 

If the objectives are marked "Key," also determine an evaluation 
activity for assessing student achievement of the objective. 

1 



(2) 
(3) 
(4) 

(5) 
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Evaluation is an integral part of competency-based education. Through 
evaluation we certify that our students have mastered the competencies chat 
have been set for them. It provides students with feedback on their 
progress. This is important because when they see their inventory of 
skills grow, their confidence and motivation increase as well. Evaluation 
feedback allows teachers to determine the effectiveness of their instruc- 
tion. They can then make adjustments to ensure that the needs of students 
are being net. 

Although some kind of evaluation should take place on a daily basis, 
at this cimo we are chiefly concerned with the formal (documented) evalua- 
tion of key performance objectives. The performance objactives provide 
the contexts within which students learn and practice languagt^. At the top 
of each performance objective page, you will find "Students will be 
evaluated on their ability to perform these tasks using the language 
outlined on the following page." We evaluate student ability to use the 
functions and structures taught while completing the tasks stated in the 
performance objectives. We consider all aspects of the students' ability 
to use language: what they can achieve through speaking, listening, 
reading, and writing. r o 

. At th« same time, we consider the quality of a student's performance 
by judging ms acceptability by native speakers—the ability to get the job 
done. In a competency-base-l program, evaluation is criterion-referenced. 
Each student s performance is rated according to a set standard rather than 
in relation to the performance of other students in the class. At the 
beginning of each level you will find the exit characteristics. Student 
Performance Level (SPL), for students at that level. These SPL's describe 
how well a student is expected to perform. This description, along with 
the evaluation criteria included at the end of this section, form Che 
standards for evaluation. Students who oeec these criteria can progress to 
the next level. 

In addition to identifying performance (e.g., ask and answer, locate, 
call), key performance objeccives specify how che cask is Co be performed 
by scacing condicions, che performance sicuacion (e.g., given a simplified 
map, given newspaper housing ads). By looking ac che condicion, you know 
Che conscraincs under which scudencs will be evaluaced, and che tools and 
macerjals chey will need co use. Thes.» condicions, cogecher wich 
ScciJicies* criceria, guide you in developing evaluacion 

Alchough accual performance in a real-life sicuation is che ideal 
measure of compecency, chis is noc always possible wichin che confines of 
Che classroom. However, we can sec up the nexc besc Ching, which is a 
simulacion of such a sicuacion. 

Objeccives requiring oral/aural use of language can be evaluaced 
ehrough role plays, cued responses, or demonscracion. For example, an 
objeccive nay require chat sCudencs be able Co nake an emergency ?hcne 
call. Each scudenc could pick a card which describes an emergency 
situation and then use a telephone trainer to call for appropriate 



Msiscaac«. The teacher could act es operetor while evaluating student 
perforaance. For objectives requiring performance in a post office, super- 
market, department store, or office, the whole classroom could be turned 
into that setting. Students might be required to perform specific taska at 
various "counters" staffed by fellow students or volm.teer aides, while the 
teacher circulates to evaluate individuals on their ability to complete the 
assigned task. Roles could rotate among the students until all have had a 
chance to demonatrate their competency. Objectives involving reading and 
writing skills can be evaluated with pencil and paper tests. For example, 
studenr.f could be aaked to complete forms, write checks, tako. messages, or 
find numbers in the telephone directory. 

After the evaluation activity, it is the teacher's responsibility to 
record the students' mastery of or inability to perform the task on the 
achievement plans. This curriculum provides for two distinct achievement 
plan formats: one for the Literacy, A-I, and A-II levels, and the other 
for A-IIl and all B-track levels. 

Literacy t A-Iy an d A-II Achievement Plans list the key performance 
objectives for each time block ac! all students' names on one master sheet. 
The teacher evaluates the students' performance of the task according to 
the established criteria stated in the curriculum (see evaluation criteria, 
A-Track). 

AyllT a nd B'^Track Achievement Plans list the key performance 
objectives on individual forms to be given to the students at the end of 
each three-week time block. If the student is able to successfully perform 
the task using the language taught, the teacher checks the task on the 
achievement plan. The students are also evaluated on their general 
language ability expressed in terms of pronunciation, listening, grammar, 
vocabulary, r^iiding, and writing (see evaluation criteria, B-Track). 
Achievement plans also provide a space for teacher's coimnents to the 
student. 

Teachers can give blank achievement plans to the students at the start 
of a unit of study in order to make objectives known to them. Students can 
:^sk questions about the key objectives listed there and so become prepared 
for the upcoming topic/tasks. At the end of each time block, the plans are 
returned for students to sign and discuss with their teachers. Students 
may want a copy of their achievement plans for themselves so that they can 
monitor their own progress. 
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EVALUATION CRITERIA 

The achievement plans are used for recording student progress. The 
teacher assesses the students' language ability as they are performing the 
tasks and evaluates the efficacy of the communication taking place. 

LITERACY, A-I, A-II EVALUATION CRITERIA 

0 Student is unable to perform task; cannot be understood. 

1 Student communicates message but makes errors; understood 
if attentive. 

2 Student conveys a structurally correct message; easily 
understood. 

The A-m and B-Track levels require a two-step evaluation. First, 
students are evaluated on their ability to use the language taught to 
perform the task. If successful, they receive a check for the task. At 
the end of each three-week time block, the teacher also evaluates the 
students general language ability. This is a global assessment based on 
the students ability for cheir level. Therefore, students at any level 
night receive "Good": they would differ in the complexity of the language 
taught at the different levels. 

A-III AND B-TRACK EVALUATION CRITERIA 
Good "3 " 

Pronunciation No serious mispronunciations; easily understood. 

Listening Understands at nearly normal speed; may ask for 

clarification. 

Grammar Controls most of the structures taught but makes 

occasional errors that do not obscure meaning; 
corrects self. 

Vocabulary Actively uses vocabulary taught and readily 

understands new vocabulary in context. 

Reading/Writing Easily comprehends required reading; has no 
problems completing forms; handles daily writing 
tasks with only occasional errors. 
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Satiafactory "2" 



Pronunciation 



Listening 



Granmar 



Vocabulary 



Reading/ Writing 



Some mispronunciations leading to confusion; 
understood if attentive. 

Understands at s lower- than-normal speed; some 
repetition is necessary. 

Control of simple structures, but makes errors 
which occasionally obscure meaning; can correct 
self when questioned. 

Understands most vocabulary taught, although 
all may not be part of students' active 
repertoire. 

Comprehends required reading when guided by 
questions; has no problems completing forms; 
handles daily writing tasks with frequent 
errors • 



Needs Improvement "1" 



Pronunciation 

Listening 

Gramoiar 

Vocabulary 
Reading/ Writing 



Frequent mispronunciations; cannot be 
understood. 

Understands only slow speech using familiar 
language. 



Very little control of structures 
making comprehension difficult. 

Understands and uses minimum vocabulary. 



taught, 



Needs assistance for minimal comprehension 
of required reading; has problems completing 
forma; difficulty with daily T^iting tasks. 




SEQUEICE OF UNITS IN A IVELVE-WEEK TERM 
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Literacy 



A-I 



A-II/&.I 



A-III/&.II 



B-III 



B-IV 



Personal ID 
Houslng/classrocMi 



ftrsonal ID 
Houslng/ClassrocMi 



Personal ID 
TlMAfeather 



3 Tlme/Veather 
Money/Banking 

K 

S 



3 Transportation 

Clothing/ 
V Ccnsumerlsii 
K 

S 



Personal 10 

Telcf^vme/Comunlcatlon 



Personal ID 

Telephone/CoflMunlcatlon 



Personal ID 
Intro to (Newspaper 



Time/weather 
Honey/Banking 
Clothing/ 
Consumer Isn 



Money/Banking pood 
Clothlng/ConsuaerlSA Health 
Transportation Money/Banking 



Food 
Health 

Money/Banking 



Health 

Transportation 
Food 



Housing 

Food 

Health 



Finding a Job 
Housing 

CI othlng/Consunier Isn 



Transportation 
Housing 

Clo;:hlng/ConsLjiierlsii 



Housing 

Telephone/Comnunlcatlon 
Finding a Job 



On the Job 
Coimiunlty Services 
Transportation 



3 Food 
HeriUh 

V 

K 

S 



Finding a jDb 
On the Job 



Coomgnlty Services 
Finding a Jol) 
On the Job 



Transportation 
On the Job 
Community Services 



Flfidlng a Job 
On the Job 
Community Services 



Upgrading Your Job 
Honey/Banking 



INDEX FOR B-TRACK GENERAL 
Clothing/consumerisro 



A Identify articles of clothing. (I, II) 

B Wear clothing appropriate for weather conditions/ 

social situations. (I, III) 

C Read price tags. (I) 

D State clothing needs and preferences. (I) 

B Locate items in a department store. (II, III) 

F Read clothing care instructions. (II) 

G Return/exchange merchandise. (II, m) 



Finding a Job 

A Identify and discuss occupations. (l) 

B Identify local job possibilities ana atate 

preferences. (I, II, IV) 
C Fill out £ job application. (I, II, III) 
D Read and respond to want ads and signs. 

(I, II, III, IV) 
E Participate in a job interview. (I, II, III, iv) 



AND PERFORMANCE OBJECTIVES 
Community Services 



Post Office 

A Address and mail letters/packages. (I) 

B Purchase postage for letters/packages. (I, II) 

C Complete postal forms and money orders. (II) 

Library 

D Identify and use library services. (II, IV) 
E Use card catalog. (IV) 

Education/Recreation 

F Read schedules. (Ill, IV) 

G R^ sister self or others for school, day care, 

recreation activity. (Ill, IV) 
H Locate information about educational/training 

opportunities. (Ill, IV) 

Food 



A State food needs. (I, II) 
B Compare prices. (I, II, III) 

C Understand weights, quantities, and containers. 

(I, II, III) 
D Locate items in a supermarket. (II) 
E Use unit pricing to determine bedst places to 

shop. (Ill) 
F Order a meal in a restaurant. (II) 
G Discuss food preparation and eating habits. 

(I, II) 
II Use coupons. 



INDEX FOR B-TRACK GENERAL 



Health 

A Identify par^a of the body, ailnenta, and 

injuriea. (I, II) 
B Know treataient for ailaenta and injuriea. (I) 
C Make emergency phone calla. (I, II) 
D Follow a doctor*a/nurae'a inatructiona. (I) 
E Hakei cancel , and reachedule medical 

appointmenta. (11, III) 
F Read labela on medicine bottlea and !touaehold 

producta. (II, III) 
G Call achool/workplace to report abaence. (A-III) 
H Complete medical hiatory forua. (II, III) 

Money/Banking 

A Identify coina and billa. (I) 

B Make caah purchaaea. (i, n) 

C Write and endorae checka. (I, n, m) 

D Identify banking terma and aervicea. (II) 

B Operate bank accounta. (Ill) 

F Pay taxea. (IV) 

G Write a budget. (IV) 

II Apply for a loan/acholarahip. (IV) 



AND PERFORMANCE OBJECTIVES 



Houaing 

A Identify claaaroom objecta and follow clasaroom 

procedure. (A*-Track) 

B Identify typea of houaing/rooma/furniture. (I, II) 

C Give home addreaa and deacribe location. (I) 

D Diacuaa houaehold repaira. (I, II) 

E Call for houaehold repaira. (I, II) 

F Reapond to houaing ada and aigna. (II, III, iv) 

G Rent an apartment. (II, IV) 

H Read houaing forma and regulations. (II, III, IV) 

I Pay rent and utilitiea. (Ill) 



On the Job 



A Give and follow work-related inatructiona. 
(I, II, III) 

B Underatand written information at the workaite. 
(I, III, IV) 

C Diacuaa work taaka and procedurea. (I, II, IV) 
D Complete work-related documenta. (II, III) 
E Notify employer before lateneaa or abaence. 

(II, III, IV) 
F Underatand paychecka. (II) 
G Negotiate pay, houra, and datea. (I) 



2 
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INDEX FOR B-TRACK GENERAL COMPETENCIES AND PERFORMANCE OBJECTIVES 



Personal Identification 



A Deacribe self and others, (I, II, m, iv) 
B Complete personal data forms. (I, II, III, IV) 
C Interact socially, (I, II, m, ly) 
D Identify family relationships (and discuss 
family life). (I, II, m) 



Telephone/Communication 

A Initiate and end conversations. (II) 

B Take and leave messages. (II, III) 

C Use telephone books. (II, III) 

D Respond to wrong numbers (on the telephone). 
(Ill) 

E Understand how to use the operator. (II, III, IV) 

F Pay bills. 

G Arrange for phone service. (IV) 

H Understand recorded message. (IV) 



Time and Weather 



A Tell time. (l) 

B Read and write days and dates. (l) 

C Tell about daily schedule. (I) 

D Describe weather conditions. (l) 



Transportation 



A Use local transportation. (I) 

B Give and follow directions. (II, III) 

C Use maps. (I, III) 

D Obey traffic signs. (I, III) 

E Use transportation schedules, (II, III, iv) 

F Call for transportation information. (Ill, IV) 

G Get a driver^s license. (Ill, IV) 

H Purchase a car. 
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Adjectives ♦ noun 
Comparative 
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Indefinite 

nuch/Many 

some/any 
Possessive 
SMperlatlve 

ADVERBIALS 

Cause 
Frequency 
Means 
Reason 

Sequence markers 

Time 

already/ yet 
for/since/ago 
when/ while 

Too/ also 

very 

very/ too/enough 
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Past 

Present 
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real present 
mreal present 

CON J4CT IONS 
and 

both... and 
but 

either/neither 
or 

EMBEDDED QUESTIONS 

GENERAL "YOU" 

IT (SUBJECT) 

MODAL VERBS 

can 
could 
may 
might 

must/have to 
win 
should 
would 

perfect models 
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GUIDELINES FOR PERFORMANCE OBJECTIVES 

In writing the revised performance objectives, we have adopted the following guidelines and space-savine 
conventions: r o 

- Role plays and simulated situations are acceptable activities for the demonstration of all 
objectives. 

- All performance objectives are oral unless stated otherwise, with this understanding: "identify" 
means orally. 

- All performance objectives are in person unless stated as "on the phone." Evaluating objectives 
on the phone may involve the use of a telephone trainer or similar device. 

- All materials and forms are real unless stated as simplified or from a level text. 



- Mastery of an objective which Involves writing is demonstrated by its acceptability outside the ^ 
classroom. 

- Any performance objective stating "ask" includes understanding typical responses as part of the 
performance, 

- Objectives do not specify the vocabulary required for their mastery. This vocabulary can be found 
in the resources recommended for each topic at each level. 
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B-I STUDENT PERFORMANCE MID-LEVEL CHARACTERISTICS (SPL III) 

Ik' 'i**??!"!!'"* fSL level and as such there is • wide range of .bilities at th« beginning of the cycle. 
I^riinl f] ^"*="P^^°" 'hould be used for evaluating successful use of the language in completing a task 
during the first six weeks of the cycle (Time Blocks 1 and 2). »- c 

Level ly is the desired exit level performance and should be used for evaluating successful use of language 
in completing a task during the last six weeks of the cycle (Time Blocks 3 and 4). At the end of the 
instructional cycle, the teacher should read Level IV carefully before deciding to promote or retain a 
student. If a student's language ability matches the description, the student will be ready for the next 
instructional level. 



General Language Ability Listening Coaprehension Oral Comunication 



Reading 



Functions with some 
difficulty in situa- 
tions related to 
imnediate needs. 

Can handle routine 
entry-level jobs that 
involve only the most 
basic oral coamunicadoni 
and in which all tasks 
can be demonstrated. 

A native English speaker 
used to dealing with 
limited Pngl'sh speakers 
will have great 
difficulty comrounicating 
with a person at this 
level. 



Understands simple 
learned phrases, spoken 
slowly with frequent 
repet i tions. 



Expresses 

immediate survival 
needs using simple 
learned phrases. 

Asks and responds 
to simple learned 
questions. 

Some control of 
very basic 
grammar. 



Reads and under- 
stanoto a limited 
number of comiuon 
sight words, and 
short, simple 
learned phrases 
related to 
immediate needs. 



Writing 



Writes a limited 
number of very 
common words, and 
basic personal 
information on 
simplified forms, 
needs assistance. 
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Name 



ACHIEVEMENT PLAN 
Teacher 



Check means student can do the task. 
Language Skills: I Needs improvement 

2 Satisfactory 

3 Good 



Level B-I 



Time Block; I 

Personal Identification 

1« Ask/anaver questions: Self 

2* Complete form 

3* Greet others /introduce self 

Time /Weather 

1. Ask/ansver questions: Time 
2« Read appointment cards 
3« Ask/ansver questions: 
Routines 



Language Skills 





1 


2 


3 


Pronunciation 








Listening 








Grammar 








Vocabulary 








Reading/Writing 









Absences: 
Comments: 



Signature: 



Date: 



Time Block: II 

Money/ Banking 

1* Produce requested amounts 
2. Make change 

Clothing/Consumerism 

1« Describe someone's clo' ing 
2. Ask/ansver questions: Prices 

Transportation 

1« Ask/ansver questions: 

Trans portation 
2* Ask where bus stop is 



Language Skills 





1 


2 


3 


Pronunciation 








LisCening 








Grainaar 








Vocabulary 








Reading/Writing 









Absences: 
Comments : 



Signature: 



Date: 



B-I STUDENT PERFORMANCE LEVEL EXIT CHARACTERISTICS (SPL IV) 



General Language Ability Listening Coaprehenaion Oral Conaunication 



Reading 



Can satisfy basic 
survival needs and a 
few very routine social 
demands • 

Can handle entry-level 
jobs that involve some 
simple oral communica- 
tion, but in which tasks 
can also be demonstrated, 

A native speaker used to 
dealing with United 
English speakers will 
have difficulty communi- 
cating with a person at 
this level. 



Understands simple 
learned phrases easily, 
and some simple new 
phrases containing 
familiar vocabulary, 
spoken slowly with 
frequent repetitions. 



Expresses basic 

i<urvival needs, 
including asking 
and responding to 
related questions, 
using both learned 
and a limited 
number of new 
phrases. 

Participates in 
basic conversations 
in a few very 
routine social 
situations (e.g., 
greeting, 
inviting). 



Reads and under- 
stands simple 
learned sentences 
and some new sen- 
tences related to 
immediate needs; 
frequent misinter- 
pretations. 



Writing 



Writes common 
words and simple 
phrases related 
to immediate 
needs; makes 
frequent errors 
and needs 
assistance. 



Speaks with 
hesitation and 
frequent pauses. 

Some control of 
basic grammar. 
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Name 



ACHIEVEMENT PLAN 
Teacher 



Check aeans student can do the task. 
Language Skills: I Needs lapfovement 

2 Satisfactory 

3 Good 



Tina Block; III 

Housing 

!• Identify rooms/furniture 

2. Ask someone to perform chores 



Food 



1. Identify foods orally/writing 

2. Read food ads 



Health 



!• Identify body parts 

2. Identify illnesses/injuries 



Level B-I 



Language Skills 



Absences: 
Comownts: 





1 


2 


3 


Pronunciation 








Listening 








Graanar 








Vocabulary 








Read ing/Wr i t ing 









Signature: 



Date: 



Time Block; IV 

Comminity Services 

1* Purchase stamps 

2. Address an envelope 

Finding a Job 

1. Identify job titles, 

places, tasks, tools 

2. Describe occupation 

On the Job 

1« FoUov instructions 
2. Ask/ answer questions: 
Work schedules 



Language Skills 





1 


2 


3 


Pronunciation 








Listening 








Grammar 








Vocabulary 








Reading/Writing 









Absences: 
Comments: 



Signature: 



Date: 



B-I: PERSONAL IDBHTIPICATIOH 
PERFORMANCE OBJECTIVES 



Students will be evaluated on their ability to perforin these tasks using the language outlined on the 
following page. 



Key 1. Ask and answer questions about self-identification, including name, address, 

telephone, and social security numbers, birthdate and place, age, marital status, 
number of children, and previous occupation. 

Key 2. Fill out a personal data form requesting the above information, plus sex and 
signature. 

Key 3. Greet people and introduce self using appropriate forms of address and introduction. 
4. Identify immediate family relationships. 



Competencies 
A 



C 
D 



o 



Su ggested Resources 

- Lifeskills 1, pp. 7-13, 37-40. 

- Lifelines 1, Lessons 1, 2. 

- Side by Side: One, pp. 2-3, 24-25. 

- A Conversation Book: One, pp. 2-6, 33-35. 

- Before Book One, pp. 1-9. 



Remember to Address 

— Reading and Writing Enabling Skills 
— Cross-Cultural Questions 
— Pronunciation 
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UNGUAGE 
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Function 



Identify self/others 



Example 



My name is 

He's my brother. 
His name is 



Ask/answer requests 
for clarification 



Ask/answer requests 
for information 



Excuse me? 
Repeat, please. 
Spell that. 
No, my name is 



Vrhat's your last name? 
What's your birthdate? 
I come from Vietnam. 
I have 3 children. 



Greet/take leave 



Introduce self/ 
others 



Hello/Good morning. 
How are you? 
Good-bye. 

Hi. I'm 



My name is . 

Glad to meet you* 



B-I: PERSONAL IDENTIFICATION 
Structure Related Items 



Be: present 

Possessive adjectives: my 

his, her 
Subject pronouns 



Use/order of first, 
middle, and family 
names 

Family relations 



Be: present Personal data form 

Verbs: simple 
Yes/no questions 
Wh-ques t ions : what , 
where, how, how many 



4 



B-Ii TIME AND WEATHER 
PERFORMANCE OBJECTIVES 



£olilowing''plge!'^ evaluated on their ability to perform these tasks using the language outlined on the 



Coinpetenciea 

Key 1. Given analog and digital clocks, ask and answer questions about times displayed A 
Key 2. Read the time and abbreviated day and date on appointment cards. 



B 



Key 3. Given a work schedule that varies from day to day, ask and answer questions about C 
the worker s routine at various times of each day. 

**Tell about daily schedule. 

4. Write time from clock visuals and from dictation. ^ 

5. Write days and dates in full and abbreviated form. B 

6. Given visuals of weather conditions, ask and answer questions about the weather. D 



Suggeated ReaourceB 

- LifeskillB i, pp. 25-28. 

- A Conversation Book: One, pp. 

- Before Book One, pp. 17-23. 

- Grammar Work 1, pp. 60-65. 

- Impact 1, pp. 111-112. 

- Side, by Side: One, pp. 52-58. 

- English for a Changing World: 



25-32, 62-63, 69-77. 



Cue Book 1, Scene 8. 



Remember to Address 

—Reading and Writing Enabling Skills 
— Cross-Cultural Questioiia 
— Pronunciation 
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LANGUAGE 

Function 

Express/inquire about 
time 

Identify signs/symbols 



Report information 
chronologically related 



Identify weather 
conditions 



^ Example 

What time is it? 

Ifa . 

What's the date? 

3:00 PM. 
6:00 AM. 

My appointment ia on May 5 

at 3:30. 
She goes shopping on Saturday. 
He works from 7:00 to 11:00. 
I start work at 9:00. 

How's the weather? 
It's hot today. 
It's cloudy and cold. 
It's very windy. 



ERLC 



Structure 



Be: present 
It (subject) 



Verbs: simple present 
Prepositions of times: 
on. at 



B-I : TIME/WEATHER 

Related Items 

Clocks, calendars 
Days, months, dates 



Morn i ng , a f te r noon 
night 

Appointment cards 
Work schedules 
Daily routine 



Be ^ adjective 
It (subject) 
Conjunctions: and 
Very ^ adjective 



Seasons 

Weather conditiona 



B-It MONEY/BANKING 
PERFORMANCE OBJECTIVES 



Students will be evaluated on their ability to perform these tasks using the language outlined on the 
following page. 



Key 1. Given oral requests for amounts und^ir $20.00, produce the amount. 

**Identify coins and bills by name and value. 
Key 2. Given $20.00 and the price tag of an item, produce the correct change. 

**Read price tags. 

3. Given dictated amounts below $100.00, write the amounts in numerals. 

4. . /esent identification upon request. 



Competencies 
A 



C 
C 



Suggested Resources 

- Lifeskills 1, p. 15. 

- Lifelines 1, Lesson 5. 

- GrainroarWork 1, pji. 22-23. 

- GrainmarWork 2, pp. 3-4. 

- Impact 1, pp. 127-128. 
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LANGUAGE 

Function 



Report descriptive 
inforaation about 
quantity/price 



Ask/answer requests 
for clarification 



Express needs 



Make a request* 



Identify signs/symbols 



Example 



How much is a dime ? 
It's 10 cents.' 
How much is this? 
It's $10.50. 
That's $18.99. 
Here's a twenty. 

Excuse me. How much? 



Do you have change for ? 

How much do you need? 
I need a quarter . 
You need 80 cents. 

Could I see some ID, please?* 
Do you have any ID?* 
Do you have a penny?* 

$.69. 

$12.05. 

33c. 



*Students to respond only. 



ERLC 



Structure 



Wh-questions: how much 



B-I: MONEY/BANKING 

Related Items 

Coinsp bills 
Price tags 



Yes/no questions 



Rising intonation 



Verbs: simple present 
Yes/no questions 
Wh-questions: how much 



Addition/subtraction 



Price tags 



B-I t CLOTHING/CONSUMERISM 
PERFORHANCE OBJECTIVES 

Students will be evaluated on their ability to perform these tasks using the language outlined on the 
following page. 

Competencies 

Key I. Describe what a classmate is wearing, including color. A 

Key 2. Given a visual of articles of clothing and price tags, ask and answer questions C 
about items and their prices. 

3. Ask where items are located in a store. q 

4. Given visuals of different weather conditions, suggest appropriate clothing to wear. B 

5. Express clothing likes and dislikes. 0 



Suggested Resources 

- Lifeskills 1, pp. 14-24, 29, 41. 

- Lifelines 1, Lessons 11, 12. 

- CraminarWork 1, pp. 24, 26-27, 29, 75-77. 

- Side by Side: One, pp. 42-49. 

- A Conversation Book; One, pp. 13-16, 71 

- Tmpact 1, Lesson 8. 
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LANGUAGE 



Function Example 



Report descriptive She's wearing a blue sweater, 

information about He isn't wearing socks, 

sise/color i«a looking for size 8. 



Express /inquire about 
likes/dislikes 



Advisi^ someone to 
do something 



Ask/ansver requests 
for Information 



Identify signs/symbols 



1 like these shoes. 
Those shoes are too small, 
he doesn't like red. 

It's cold. Put on a sweater* 
It's raining. Take your 
umbrella. 

How much is this hat? 
How much are those shoes? 
Where's the shoe departn«ent? 

Sale 

Clearance 
50Z off 

2 for $4.99 



B-I t CLOTHING/CONSUMERISM 
Structure Related Items 



Verbs: present continuous Articles of clothing 
Possessive (*s) 
Adjective noun 

> 

Demonstrative adjectives Colors, sizes 
Too -f adjective 

Imperative Weather conditions 



Wh-questions 

Demonstrative adjectives 

Departmei.r store 
signs 



B-I S TRANSPORTATION 
PERFORMANCE OBJECTIVES 

Students will be evaluated on their ability to perform these tasks using the language outlined on the 
following page. 

Competencies 

Key 1. Ask and answer questions about transportation used to go to school/work. A 
**Identify means of transportation. 

Key 2. Given a local destination, ask where the bus stop is. X 
3* Identify common traffic signs. ^ 
4. Given a simplified local map, identify vicinity of school, home, work. C 



00 



Suggested Resources 

- Lifeskills 1, pp. 26, 30-32, 82-83. 

- A Conversation Book: One, pp. 111-113. 

- Impact 1, pp. 90-91, Lesson 5. 
~ Side by Sides One, pp. 36-37. 
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LANGUAGE 



Function 



Aak/ansuer requests 
for informatiop 



Example 



Report descriptive 
information about 
location/direction 

Express needs/wants 



Identify meanings 
of signs/symbols 



How do you go to work? 
By bus. 
I walk. 

Where's the bus stop? 
Where are you going? 
To school. 

I*m going to Ballston . 

The bus stop f*^ on the corner. 



I need a transfery please. 

I want to go to Tyson's Corner 

Don't walk. 
Stop. 
OK. Go. 



Instruct someone to 
do something* 

^Students to respond only. 



Point to South Arlington .* 

find the school.* 

Show me where you work.* 



Structure 



B-I: TRANSPORTATION 
Related Items 



Wh*-questions 
Adverbials of means: 

by 4- transportation 
Prepositions of place: to 



Means of 

transportation 



Prepositions of place: 
to I on 



Verbs: simple present 



Imperative 



Traffic signs 



Imperative 



Local map 



B-Il H0U3IN6 
PERFORMANCE OBJECTIVES 

Students will be evaluated on their ability to perform these tasks using the language outlined on the 
following page* 

Competencies 

Key 1. Given a visual or a floor plan of a house, identify rooms and furniture/fixtures. B 

Key 2. Given a visual of common chores inside and outside the house, ask someone to 
perform the chores b^ing depicted* 



D 



3. Describe own residence, including type of housing, number of rooms, and location. c 

4. Given a visual of a house in disrepair, identify problems* E 



o 



Suggested Resources 

- Lifeskills 1, pp. 29, 58-60, 66* 

' GraramarWork 1, pp* 34-38, 54-55, 81* 

- English for a Changing World: Cue Book I, Scenes 4, 5* 

- Side by Side: One, pp. 6-20, 39-40* 

- Lifelines 1, Lessons 13, 14* 

- A Conversation Book: One, pp. 43, 51-54. 

- Notion by Notion, Lesson 12. 
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Remember to Address 

— Reading and Writing Enabling Skills 
— Cross-Cultural Questions 
— Pronunciation 



LANGUAGE 



Function Example 



Report descriptive Theresa a sofa in the living 

infomatioii about room. 

location I Hye in South Arlington. 



Report descriptive 
information about 
condition 



Ask someone to 
do something 



The apartment building is new. 
The toilet doesn*t work. 
My lock is broken. 
The sink is dripping. 

Please sweep the floor. 
Would you please cut the 
gr ss? 

release help me make the beds. 



B-I: HOUSING 



Structure 



There is/are 

Prp.pos^tion8 of places: 
in, on , und e r , abo ve , 
next to, be^tween 

Be: present 

Be ♦ '*djective 



Related Items 



Rooms/ f urni ture 



Maintenance problems 



Imperative 
Object pronouns 



Household chores 
Polite requests 



B-Il FOOD 
PERFORMANCE OBJECTIVES 



Students will be evaluated on their ability . perform these tasks using the language outlined on the 
following page. 



Key 1. Given visuals of food, identify items orally and in writing. 

Key 2. Given a simplified food ad, ask and answer questions about the prices of items. 
**Identify containers and quantities. 

3. Given visuals of food, categorize items as meat, dairy, fruit, or vegetable. 

4. Ask and answer questions about daily eating habits. 



Competencies 
A 
B,C 

D 

G 



S uggested Resources 

- Lifeakills 1, pp. 42-54. 

- A Conversation Book: One, pp. 80-82. 

- English for a Changing World: Cue Book 1, Chart 8-9. 

- Side by Side: One, pp. 118-119. 
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UNGUAGE 

Func t ion 



Identify objects 



Express /inquire about 
likes/dislikes 

Report infomation 

chronologically 

related 

Express/ inquire about 
quantities/price 

Identify signs/symbols 

Express/ inquire about 
needs/wants/ intentions 



Example 

That'f a bag of onions. 

Those are pears. 

Milk is a dairy product. 

Do you like chicken? 
I like tea, but I don't like 
coffee. 

What did you eat for 

breakfast? 
What are you going to have 

for lunch? 

How much is a bag of onions? 
How much do oranges cost? 
Chicken is $.89 a pound. 

$0.39/pound 
39c/lb 

I'm going to the store. Do 

you need anything? 
Do you want any milk? 
I need a loaf of bread. 
I need some rice. 
No, I don't need any. 



ERLC 



i 



Structure 



Nouns: singular/plural, 
count / noncoun t 



Verbs: simple present 
Yes/no questions 
Conjunctions: and, but 

Verbs: simple past, going 
to future 



B-I : FOOD 

Related Items 

Food items 
Containers/ 
quantities 



Meals 



Wh-questions: how much 



Wh-questions: how much 



Indefinite articles: 

any/ some 
Nouns: count/noncount 



Abbreviations for 
measures 

Containers/ 
quantities 



B-Il HEALTH 
PERFORHANCE OBJECTIVES 

Students will be evaluated on their ability to perform these tasks using the language outlined on the 
following page. 

Competencies 



Key 1. Given a visual of the human body, identify parts. A 

Key 2. Given visuals of people who are sick or injured, identify the nature of illnesses A 
and injuries. 

3. Given visuals of an emergency situation, call the appropriate agency for assistance C 
and give the nature of the emergency, name, address, and telephone number. 

4. Given visuals of minor medical problems, suggest actions to be taken. B 

5. Respond to common instructions from doctor/nurse. D 



Suggested Resources 

- Lifeskills 1, pp. 87-90, '94. 

- Impact 1, pp. 77-79. 

- A Conversation Book: One, pp. 22-25, 39, 133-134. 

- Side by Side: One, pp. 88-91. 

- GraiiunarWork 1, p. 58. 



Remember to Address 
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— Pronunciation 



LANGUAGE 

^ Function 

Exprens/inquire about 
pain 



Express sympathy 

Advise someone to 
do something 



Report information 
causally related 

Instruct someone to 
do something* 

Request assistance 



Example 

What's wrong? 
What's the matter? 
She has a toothache. 
My hurts. 

Yeaterday I had a sore throat. 

I'm sorry to hear that. 
That's too bad. 

Take 2 aspirin, and go to bed. 
You shouldn't smoke. 
He aliould call a doctcr. 
Drink some hot tea. 

I was absent because I was 
sick. 

She has a stomachache 

because she ate too much. 

Inhale/exhale.* 

Open your mouth and say "ah."* 
Help I 

Send an ambulance. 
Can you help me? 
Pirel Call the fire 
dep«(rtment. 



^Student to respond only. 



B-I: HEALTH 



Structure Related Items 



Verbs: simple p.^sent, Parts of the body 

simple past Illnesses, symptoms 



Imperative pirst aid, remedies 

Modal t should 
Con j unc t ions : and 



Because -f clause 
Be: past 

Verbs: simple present, 
simple past 



Imperative 
Modal: can 



Emergency situations 



B-I: COHHUNITY SERVICES 
PERFORMANCE OBJECTIVES 



Students will be evaluated on their ability to perform these tasks using the language outlined on the 
rol lowing page. 



Key 1. 

Key 2. 
3, 



Given letters to be sent within the U. S. and overseas, purchase the needed 
postage. 

Given a blank envelope, address it correctly to be mailed in the U. S. 
In a post office, identify tha correct slots for different types of mail. 



Competencies 
A 

B 
A 



Suggested Resources 

- Lifelines 1, Lesson 16. 

- A New Starts Literscy Workbook 2, pp. 17-19. 

- English That Works 1, pp. 22-27. 
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LANGUAGE 

Function 

Identify objects 



Express/ inquire about 
needs/wants 



Ask/answer requests 
for infomation 



Example 



This stamp is for airmail 

letters. 
That's for local mail. 

I need some postcards. 

Do you need any aerograms? 

I want to send this to 

Thailand. 
I want 3 twenty-cent stamps. 

How much does a postcard cost? 
How much does it cost to mail 

a postcard? 
Uhat's the zip code? 
What's your address? 



ERLC 



B-I: COMMUNITY SERVICES 

Structure Related Items 

Demonstrative pronouns Postal items 



Indefinite articles 
Verbs: simple present 



Vni-questions Addressing envelopes 



B-It FINDING A JOB 
PERFORMANCE OBJECTIVES 

Students will be evaluated on their ability to perform these tasks urging the language outlined on the 
following page. 

Competencies 

Key 1. Given visuals of various occupations, identify job titles, places of work, tasks. A 
and tools. 

Key 2. Describe occupati. . in native country, including length of employment. E 

3. Given visuals of various occupations, express work preferences. B 

4. Complete a simplified job application asking for personal data, former occupation, C 

and length of employment. ^ 

5. Given an nhabetized list of job titles, locate jobs specified by teacher. D 



Suggested Resources 

- Lifeskills I, pp. 56-57. 

- A Conversation Book: One, pp. 116-119. 
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LANGUAGE 



Function 



A9k/an8wer requests 
for information 



Express preferences 



Example 



What is he? 

VThere does a dishwasher work? 
What does he do? 
He washes dishes. 
He cleans the kitchen. 
A seamstress uses a sewing 
machine. 

What did you do in ? 

What experience do you have? 
I was a mechanic for 5 years. 

I like to work inside. 
I don't like to work at night< 
I want to work in a factory. 
I don't want to be a busboy. 



Structure 



Wh-questions 

Verbs: simple present , 

simple past 
Adverbial s of time: for 



B-I: FINDING A JOB 
Related Items 



Occupa t ions i toe ! s , 

duties, work 

places 
Simplified 

application forms 



Verb to verb 



Working conditions 



B-Ix ON THE JOB 
PERFORMANCE OBJECTIVES 



Students will be evaluated on their ability to perform these tasks using the language outlined on the 
col lowing page. 



Key 1. Given a work situation, follow simple two-step instructions to complete a job 
task. 

**Ask for clarification of unclear instructions. 
Key 2. Given a work schedule, ask and answer questions about hours and duties. 
Given common workplace signs, explain their meaning. 

Inquire about the location of people, facilities, and equipment at the job site. 
Ask and answer questions about progress and quality of work. 



3. 
A. 
5. 



Competencies 
A 



B,C,G 
B 
C 
C 



o 



Suggested Resourt. js 

- Speaking Up at Work, Unit 1, Section 3. 

- Speaking Up at Work, Unit 2, Section 2. 

- Speaking Up at Work, Unit 5, Section 2. 

- Speaking Up at Work, pp. 104-105. 

- The Work Series, Work R les. 
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LANGUAGE 



ERIC 



Function 



Re por t in format i on 
chronologically related 



Example 



Ask/answer requests 
for information 



Ask/answer requests 
for clarification 



Identify medning of 
signs/symbols 



When do you work at night? 
Who washes dishes in the 

morning? 
She has Friday and Saturday 

off. 

I don't work Sunday and Monday 
She prepared the salad from 

9:00 to 12:00. 
Are you finished? 
Are you done? 
No, not yet. 



IS the supply closet? 
can I find more soap? 



Where 
Wehre 

Is this all tight? 
Is this OK? 

Excuse me. What did you say? 
I'm sorry. I didn't 

understand. 
What should I do? 

We must wash our hands. 
We have to enter here. 
We can't smoke in here. 
This means no smoking. 



Structure 



B-I: ON TIIE JOB 
Related Items 



Verbs; simple present, Work schedules 

simple past 
Yes/no questions 



Modal: can Work place 

Yes/no questions Equipment/personal 



Modal: should Rising intonation 



Modal a: must, cannot Work place signs 

have to 
X means y 



ERIC 
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B-II STUDENT PERFORMANCE LEVEL EXIT CHARACTERISTICS (SPL V) 

Following is a description of the exit level performance for this instructional level. It should be used as a guideline for evaluating 

successful use of lan^oe in completing a task. At the end of the instructional cycle, the teacher should carefully read the 

SdJ f "°th?i^It St? ti fT°^l °' ^ student. If a student's language ability fits tlie description, the student will be 



General Language Ability Listening Comprehension 



Can satisfy basic 
survival needs and some 
limited social demands. 

Can haivjle Jobs and Job 
training that involve 
following siffple oral 
and very basic written 
instructions but in 
which most tasks can 
also be demonstrated. 

A native English 
speaker used to dealing 
with limited English 
speakers will have some 
difficulty communicating 
with a person at this 
level . 



Understands learned 
phrases easily and 
short new phrases con- 
tainlno familiar 
vocabulary spoken 
slowly with repetition. 

Has limited ability to 
uiderstand on the 
telephone. 



Oral Communication 

Functions independently 
in most face--to-face 
basic survival situa- 
tions but needs some 
help. 

Asks and responds to 
direct i|jestions on 
familiar and some 
unfai«lliar subjects. 

Still relies on learned 
phrases but also uses 
new phrases (i.e., 
speaks with some 
creativity) but with 
hesitation and pauses. 

Communicates on the phone 
to exnress a limited 
number of survival needs, 
but with some difficulty. 

Participates in basic 
conversations in a 
limited number of social 
situations. 

Can occasior.dy clarify 
general meaning by simple 
rewording. 



Reading 



Reads and understands 
some shoit simplified 
materials related to 
basic needs with some 
misinterpretations . 



Writing 



Writes phrases and some 
short, simple sentences; 
completes sJoplified 
forms. 



Hakes some errors; 
needs assistance. 



Increasing, but incon- 
sistent control of basic 
grammar. 



54 



Name 



ACHIEVEMENT PLAN 
Teacher 



Check means student can do the task. 
Language Skills: 1 Needs improvement 

2 Satisfactory 

3 Good 



Level B-II 



Time Block: I 
Personal Identification 

1. Aak/anaver questions: S^If 

2. Complete form 

Telephone Cotnnunication 

1. Find area codes/ 

phone rates 
2« Find phone numbers 

3. Leave messages 



Language Skills 





1 


2 


3 


Pronunciation 








Listening 








Grammar 








Vocabulary 








Reading/Writing 









Absences: 
Comments: 



Signature: 



Date: 



Tiree Block: II 
Food 

1* Read food ads 

!• Find food in supermarket 

Heal th 

!• Suggest treatment 
2. Make appointment 
3'* Make emergency call 



Money /Banking 



1. Write checks 

2. Request correct change 



Language Skills 





1 


2 


3 


Pronunciation 








Listening 








Grammar 






Vocabulary | 






Reading/Wri^:-;, j 







Absences: 
Conments: 



ERIC 



Signature: 



Date: 



55 



Name 



ACHIEVEMENT PLAN 
Teacher 



Check fiieana student can do the task. 
Language Skills: 1 Needs ifflprovement 

2 Satisfactory 

3 Good 



Time Block: III 

Finding a Job 

!• Read vane ads 

2. Complete job application 

Housing 

1« Read houaing ads 

2. Call management for repairs 

Clothing/Consumerism 

1* Describe lost child/robber 
2. Find items in store 



Level B-II 



Language Skills 





1 


2 


3 


Pronunciation 








Listening 








Grammar 








Vocabulary 








Reading/Writing 









Absences: 
Comments: 



Signacure: 



Date: 



Time Block: IV 
Transportation 

1. Read bus schedules 

2. Give directions 

3. Explain traffic signs 

On the Job 

!• Follow instructions 

2. Call about lateness/absence 

3. Complete time sheets 

Community Services 

1. Complete nsoney order 

2. Complete change of address 

card 



Language Skills 





1 


2 


3 


Pronunciation 








Listening 








Grammar 








Vocabulary 








Reading/Writing 









Absences: 
Comments: 



Signature: 



Date: 



B-IIl PERSONAL IDENTIFICATION 
PERFORMANCE OBJECTIVES 

Studenta will be evaluated on their ability to perform these tasks using the language outlined on the 
following page. 



Key \. Ask and answer questions about self-identification, including name, address, 

telephone and social security numbers, birthdate and place, age, marital status, 
names and ages of children, height, weight, hair/eye color, education, work 
history, 

**Spell first, middle, and family names. 

Key 2. Fill out s personal data form requesting the above information, plus sex and 
signature. 

3. Introduce self and others, using appropriate forms of address and introduction. 
A. Identify family relationships over three generations. 



Competencies 
A 



c 

D 



Suggested Resou rces 

- English for Adult Competency I, Unit 1, 

- English That Works 1, Unit 1. 

- Notion by Notion, Units 1-3. 

- CrainmarWork 1, pp. 88-90. 

- Side by Side: One, pp. 32-33, 64-65. 
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LANGUAGE 



Function 



Identify self/others 



Introduce self /others 



Aak/answer requests 
for information 



Greet/take leave 



Example 

Vni8t*s your name? 
It's Hai Hguyen , 
Who's he? 
He's Abdul . 
That's Hs. Martin. 

My name is Mulu » 
This is my brother, Siraj , 
I'd like you to meet my wife 
I'm glad to meet you. 

Vfhere are you from? 
Vrhat's your address? 
liow old are you? 
I live in Arlington. 
My telephone number is 

536-2920 
Are you married or single? 
Do you have any children? 

Ileilo. How are you? 
See you later. 



B-II: PERSONAL IDENTIFICATION 
Structure Related Items 



Be: present 
Demonstrative pronouns 
Subject pronouns 



Use/order of names 



Would like 



Family members 
Forms of address 



Verbs: simple present 
Be: present 
Wh-questions 
Yes/no questions 
Subject pronouns 



Personal data forma 
Measurements: 

height/weight 
Intonation of wh~ 

and yes/no 

questions 



B-I I S TELEPHONE /COMMUNICATION 
PERFORMANCE OBJECTIVES 



Students will be evaluated on their ability to perform these tasks using the language outlined on the 
following page. 



Key 1, 
Key 2. 
Key 3, 

4. 
5. 

6. 
7. 



Given a telephone book, find the area codes for specified cities and identify 
long distance discount days/times. 

Given the white pages of the telephone book, find residence, government, and 
business listings as specified by the teacher. 

Using the teletrainer, call friend/school/work and leave a simple message. 
**Initiate and end a conversation appropriately. 

Repeat a telephone number and write telephone numbers from dictation. 

Take a phone message in writing, including name and number of caller and 
indicating whether the caller wants to be called or will call again. 

State three reasons a person might call the operator. 

Use telephone to extend an invitation. 



Suggested Reaources 

- English for Adult Competency T, p. 20, 

- A Conversation Book: One, pp. 99-100. 

- A Conversation Book: Two, p. 66. 

- Side by Side: One, p. 77. 

- GtammarUork 2, p. 30. 

- Lifeskills 1, p. 34. 



Competencies 
C 

0 



B 
B 
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er|c 



So 



IJMGUACmE 

Function 

Identify self /others 

Make a request 



Ask soroeone to 
do something 

Ask/answer requests 
for clarification 

Invite someone to 
do something 



Greet/take leave 



Example 

Hello. This is . 

Speaking. 
Who is this? 

May I speak to ^ ? 

Is there** 

May I leave a massage? 

Please tell him Minh called. 
Please ask him to call me. 

Who? 

543-8976? 

Please spell your name. 

no you want to go to the 

movies? 
Would you like to come? 
Can you come to dinner? 

Hello Minh. This is . 

I've got to go now. 
Thanks for calling. 
Good-bye. 



B- I I : TELEPHONE/COMMUN ICATION 

Structure Related Items 

Telephone etiquette 



Modal: may Polite requests 

Yes/no questions 

Object pronouns 
Imperative 

Rising intonation 

^o 

Yes/no questions 
Modal; can 
Would like 



B-IIl FOOD 
PERFORMANCE OBJECTIVES 

Students will be evaluated on their ability to perform these tasks using the language outlined on -he 
following page. 



Key 1. Given a newspaper food ad, ask and answer questions about the prices of items. 

Key 2. Given a diagram of a supermarket and shelves, ask and answer questions about the 
location of items. 



3, 
4. 



"^"^Categorize items (e.g., meat, produce, dairy, frozen foods). 

Write a shopping list of items needed for a specific dinner or recipe. 

Given a specified amount of money and a menu, order a meal from a fast food 
restaurant. 



5. Give simple directions for preparing food, 



Competencies 
B,C 
D 



k 

F 



o 



Suggested Resources 

- English for Adult Competency I, Unit 2. 

- Notion by Notion, Units 11, 15, 16. 

- Lifeskills 1, p. 46. 

- Lifelines 1, Lesson 9. 

- GrammarWork 2, pp. 8-10, 17-18, 68. 

- Speaking of Suivival, pp. 147-158. 

- Side by Side: One, pp. 118-121. 



Remember to Address 

—Reading and Writing Enabling Skills 
— Cross-Cultural Questions 
— Pronunciation 
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UNGUAGE 

Function 



Report descriptive 
information about 
price/quantity 



Report descriptive 
information about 
location 



Express/ inquire about 
needs/wants 



Report information 
chronological ly 
related 



Identify meaning of 
signs/symbols 



Example 



How much as milk at ^ ? 

It's $1.51 a gallon. 

How much do bananas cost? 

Pork is cheaper at . 

A pound of onions costs 49c« 

Where's the dairy section? 
It's in the back. 
Where can I find rice? 
It's in Aisle 3 on the 
third shelf. 

I need some milk. 

How much do you need? 

How many loaves of bread do 

you want? 
You need a cup of flour. 
I'd like regular fries. 

First you cut the chicken. 
Then add ginger and soy sauce. 
Heat the oil and cook until 
done. 

Chicken is $.99 a pound. 
A quart of milk costs $.51. 



ERLC 



Structure 



Wh-questionst how much 
Comparative 

Nouns : s ingular/pl ural , 
count/noncount 



B-II: FOOD 
Related Items 



Food ads 
Quantities, 
containers 



Prepositions of place 
Modal; can 



Ordinal numbers 
Diagram of store/, 
shelves 



Indefinite adjectives: 
some/any, much/many 
Indefinite pronouns 



Quantities 
Shopping list 
Fast food menu 



General "you" 
Sequence markers 
Imperative 



Recipes 
Cooking terms 



Food ads 



i 



B-IIS HEALTH 
PERFORMANCE OBJECTIVES 

Students will be evaluated on their ability to perform these tasks using the language outlined on the 
following page. 



Key 1. Given visuals of people who need minor medical care, suggest action to be taken. 
**Identify illnesses and injuries. 

Key 2. Make a medical appointment giving name, telephone number, and nature of the 
problem* 

Key 3. Given an emergency situation, call the appropriate agency and give the nature of 
the emergency, name, address, and telephone number. 



4< 
5, 



Given medicine bottle labels, explain dosage and warnings. 
Given a simplified medical form, fill it out. 



Competencies 
A 



P 
H 



ISA 



Suggestew. Resources 

- English for Adult Competency I, Unit 3. 

- Lifeskills 2, pp. 69*72, 75. 

- Speaking of Survival, pp. 14, 20-29, 66-79. 

- Side hy Side: One, pp. 88-91, 180. 

- A Conversation Book: One, pp., 137, 140-141. 



Vemember to Address 

—Reading and Writing Enabling Skills 
— Cross-Cultural Questions 
— Pronunciation 
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UNGUAGE 

Function 

Express /inqui re about 
pain 



Advise someone to 
do something 

Express /inquire about 
needs 



Report information 

chronologically 

related 



Express/inquire about 
obligation 



Report descriptive 
information about 
location 



Example 

What's wrong. 

What's the matter with him? 

He has the flu. 

I don't feel well. 

I had a fever and a bad cough. 

Take 2 aspirini then go to bed. 
You should call the doctor. 

I need an ambulance. My son 

is unconscious. 
I need to see the doctor. 
I'd like to make an 

appointment. 

I've been sick for five days. 
How long has she had this 

fever? 
Since Friday. 
Have you ever had ? 

Don't drive when you take 
this. 

You must finish this medicine. 
Send an ambulance to 



There's been an accident at 
the corner of 



Iff. 

ERIC 



Structure 



Verbs: simple present, 

simple past 
Conjunction: and 



B-II: HEALTH 

Related Items 

Illnesses 
Symptoms 



Imperative 
Modal: should 

Would like 
Verb to -i- verb 



Remedies 



Emergency situations 
Tel phone etiquette — 
appointments 



Verbs: present perfect 
Adverbials of time: 
for/ since 



Medical forms 



Imperative 
Modal: must 



Medicine bottles 



Preposition of place 



Emergency situations 



i 



B-IIl HONEY/BANKING 
PERFORMANCE OBJECTIVES 

Students will be evaluated on their ability to perform these tasks using the language outlined on the 
following page. 

Competencies 

Key 1. Given a bill and a personal check, write the check for the amount due. C 

**Urite amounts in words and numerals. 
Key 2. Given incorrect change from $20.00, identify error and request the correct change. B 

3. Given a paycheck, verify that it is made out correctly and endorae It. C 

4. Identify common banking items. q % 

5. Expl ain differencea between checking and savings accounts. D 



Suggested Resources 

- Engli&n for Adult Competency I, Unit 8. 

- A Conversation Book; One, p. 128. 

- Lifeskills 1, pp. 69-72. 

- Lifeskills 2, pp. 12-17. 

- Speaking of Survival, pp. 110-111. 

- English That Works 1, Unit 3. 



Remember to Address 

—Reading and Writing Enabling Skills 
— Cross-Cultural Questions 
— Pronunciation 
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LANGUAGE 

Function 



Correct an error 



Express a logical 
conclusion 



Ask/answer requests 
for information 



Example 



Excuse me. You didn't give me 

enough change. 
I think you owe me $2.00. 
I gave you a twenty, but you 

gave me change for a ten. 

I worked 30 hours, so I should 

get $95.00. 
There must be a mistake. 
I should get more money. 

Do you have a savings account 

or a checking account? 
If you have a checking account 

you can write checks. 
You get interest if you have 

a savings account. 
How do you withdraw money from 

a savings account? 



Structure 



Sequence of tenses 
Enough > noun 
Con j unc t ion ; but 



So > clause 

Mods 1 8 1 mus t , should 



Conjunction: or 
Conditional clauses: 

real present 
.General "you" 



B-II: MONEY/BANKING 
Related Items 



Pay checks 



Banking terms 



13. 
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B-IIt FINDING A JOB 
PERFORMANCE OBJECTIVES 



Students will be evaluated on their ability to perform these tasks using the language outlined on the 
following page* 



Key K Given want ads from level texts, ask and answer questions about the jobs 
advertised* 

Key 2. Given a local job opening, fill out a simplified application for that job. 
3* Identify skills and experience which relate to local job opportunities, 

4, Call to set up an interview appointment. 

5, Suggest where to look for jobs. 



Competencies 
D 

C 
B 



OS 



Suggested Resources 

- English for Adult Competency Unit 7< 

- English That Works 1, Units 2, 3. 
~ Notion by Notion, Unit 4. 

- A Conversation Book; One, pp. 121-122, 

- GramroarWork 1^ pp. 88-91. 

- Lifeskills 2, pp. 30-34. 



Remember to Address 

—Reading and Writing Enabling Skills 
— Cross-Cultural Questions 
— Pronunciation 
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LANGUAGE 

Func t ion 

Ask/answer requests 
inforuation 



Express/ inquire about 
capability 



Make a request 



Expand abbreviated 
messages 



Example 



What jobs have you had? 

Do you have any experience? 

Vfliat did you do in ? 

Where did you work? 
I*ve been a busboy for 
I was a mechanic. 



What skills do you have? 

What can you do? 

I can measure, cut, and sew. 

I can*t type, but I can file. 

I can be a clerk. 

I can apply for a sewing job. 

I*d like to speak to 
Hr. Cooper. 

I*d like to make an appoint- 
ment for an interview. 

What does e-x-p mean? 

It means experience. 

Is it full-time or part-time? 

Do you need a car? 

It says you need a car. 



ERIC 



Structure 



Be; present, past 
Verbs: simple present, 

simple past:, present 

perfect 



B-IIt FINDING A JOB 

Related Items 

Woik experience 
Application form 



Modal: can 
Conjunctions; 



Job skills and local 
and, but job opportunities 



Would like to 



Telephone etiquette 



X means y 
Yes/no questions 
Conjunction; or 
Reported speech 



Want ads 



B-IIt HOUSING 
PERFORMANCE OBJECTIVES 



Studenta will be evaluated on their ability to perform these taaka using the language outlined on che 
following page. 



Key 1. Given a housing ad from level text, ask and answer questions about the unit for 
rent, including the number and types of rooms, the price, and the utilities 
provided. 

Key 2. Given a visual of a house in disrepair, identify problems and call management to 
request repairs. 

3. Given visuals of different types of housing and rental conditions, select one and 
state reasons for choosing that one. 

A. Given a list of simplified housing regulations, explain them. 
Identify housing signs. 



Competencies 
F 

E 



H 
F 



00 



Suggested Resources 

- English for Adult Competency I, Unit 5. 

- Speaking of Survival, pp. 51-63. 

- Side by Side: One, pp. 38-39, 194-195. 

- Impact 1, Lesaon 10. 

- Notion by Notion, Unit 9. 



Remember to Address 

— Reading and Writing Enabling Skills 
—Cross-Cultural Questions 
— Pronunciation 
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UNGUAGB 

Function 



Expand abbreviated 
meaaagea 



Aak/anawer requeata 
for intormation 



Report deacriptive 
information about 
condi**lon 



Identify aelf 



Express preferences 



Expreaa/ inquire about 
obligation 

1^ 



Example 



Structure 



Plua util. meana utilitiea are X meanc y 
extra. 

This ad ia for a two-bedroom 
apartment* 



When ia the apartment 

available? 
Ia it furnished or unfurniaheU? 
Are utilitiea included? 
You pay for gaa, but not 

electricity. 

Theresa aomething wrong with 

my aink. 
There's a hole in the wall. 
Theresa no hot water. 
The faucet keepa dripping. 
The toilet keepa running. 



Uh- queationa 
Yes/no questions 



Hello This is 
Apartment 7. 



in 



Thia ia 



at 55 North 



Eighth Road. 

I*d rather live in a houae. 
I have two childrm ao ^ 

prefer the larger apartment. 
I prefer to live in the newer 

bui! ding. 

Are peta allowed? 

No. You cannot have peta. 

You must pay rent oa the fir «t. 



There ia 

Verb + verb-ing 



Would rather 
Comparative 
So ^ clause 



Modala: can, muat, 
have to 



B-II: HOUSING 

Related Items 

Housing ada 



Houaing ada 



Household repairs 



Telephone etiquette 



Housing regulations 

1> . 



VO 



B*IIs CLOTHING/CONSUMERISM 
PERFORMANCE OBJECTIVES 



Students will be evaluated on their ability to perform these tasks using the language outlined on the 
following page. 



Key 1. Describe a lost child or robber, including clothing and distinguishing 
characteristics. 

Key 2. Given a list of clothing items for family meiabers and a cross-section visual of a 
department store, ask and answer questions about location of items. 

3. Given clothing care labels, ask and answer questions about care instructions on 
labels. 

4. In a store simulation, return or exchange merchandise. 



Competencies 
A 

E 



o 



Suggested Resources 

- English for Adult Competency I, Unit 6. 

- A Conversation Bcoki One, pp. 88-89. 

- Gramma rWork 1, pp. 25, 30-31. 

- Lifeskills 1, p. 21. 

- Notion by Notion, Unit 17. 

- Lifelines 1, Lesson 11. 

- Eniglisl for a Changing World: Cue Book 2, Chart ^. 



Remember to Address 

—Reading and Writing Enabling Skills 
— Cross-Cultural Questions 
— Pronunciation 
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UNGUAGE 

Function 



Example 



Report descriptive 
information about 
color/size 



Report descriptive 
information about 
location 



Advise someone to 
do something 



Request assistance 



She is (was) wearing a red 

plaid skirt. 
He had dark glasses. 
These are blue. Do you have 

another color? 
They were too small. 

Where can I find a dress for 

my wife? 
The women's department Is on 

the second floor. 
It's next to shoes. 

You should wash this sweater 

in cold water. 
You' shouldn't iron it. 
If I were you, I wouldn't 

dry clean it. 
I'd wash it by hand. 

Can you help me? 

Could you exchange this for 

me, please? 
Could you find me a medium? 



Structure 



B-IIl CLOTHING/CONSUMERISM 
Related Items 



Verbs: present continuous. Articles of clothing 

past continuous, simple Colors/patterns, 

past sizes 

Very, too, enough 

Demonstrative pronouns 



Prepositions of place 



Department store 
Floor plan 



Modal: should 
Conditional clauses: 
unreal present 



Clothing care labels 



Modal: can, could 



Polite language 



1:-: 



B-II s TRANSPORTATION 
PERFORMANCE OBJECTIVES 

Students will be evaluated on their ability to perform theae tasks using the language outlined on the 
following page. 

Competencies 

Key 1. Given a bus schedule for a local route, ask and answer questions about arrival E 
and departure times and length of trip. 

Key 2. Given a simplified map, give directiona between two points. g 

Key 3. Given visuals of traffic signs, explain their meanings. D 

4. Given a local map, find a location specified by the teacher. g 



v4 



Suggested Resources 

- English for Adult Competency I, Unit 4, 

- Side by Side: One, pp. 144-148. 

- English That Works 1, Unit 4. 

- Lifeskills 2, pp. 86-87, 96-98. 

- Impact 2, pp. 118-119. 

- OrammarWork 1, p. 80. 

- GramroarWork 2, p. 59 



Remember to Address 

--Reading and Writing Enabling Skills 
— Cross-Cultural Questions 
— Pronunciation 
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UNGUAGE 



Function 



Example 



Ask/ansver requeata 
for information 



Report information 

Chronologically 

related 



Give directions 



Ask/anawer requests 
for clarification 



Report descriptive 
information about 
location 

Give warnings 



Which bus goes to Rosslyn ? 
What time does it leave? 
What time does it arrive? 
It liiaves at 10:00 and 
arrives at 10:23. 

If you leave at 6:05, you'll 

arrive at 6:45. 
How long does it take? 
It takes 40 minutes. 

Take Route 50 to Park Drive. 
Turn right on 17th Street. 
Go straight two blocks and 
turn left. 

Did you say right or left? 

Where do I turn? 

When does the bus leave? 

It's on the corner of 17th 
and Q. 

It's across from the bank. 

Don't turn. It's a one-way 
8 tree If. 

Slow down. There's a school 
near here. 



ERIC 



1 



B-II: TRANSPORTATION 
Structure Related Items 

Wh-questions Bus schedules 

Conjunction: and 



Conditional clauses: real Bus schedules 

present 
Modal: will 
Wh-questions: how long 

Imperative Map 



Wh-questions Rising intonation 

Yes/no questions 



Prepositions of place 



Imperative Traffic signs 
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B-IIt ON THE JOB 

PERfOKMANCE OBJECTIVES 



Students will be evaluated on thelv ability to perform theae taaks uaing the language outlined on the 
following page. 



Key 1. Given a work situation, follow multiple-step instructions to complete a job task. 

**Confirm understanding by repeating instructions. 
Key 2. Call employer to inform about expected lateness or absence. 
Key 3. Given a work schedule, fill out and sign a time sheet. 

Given a Cask which requires assistance, request help from a co-worker. 
Given a pay stub, identify gross and net pay. 



4. 
5. 



Competencies 
A 



D 
C 
P 



5! 



Suggested Resources 

- Speaking Up at Work, Unit 1, Secfiions 2, 3. 

- Speaking Up at Work, Unit 2, Sections 1, 3. 

- Speaking Up at Work, Unit 3, Section 2. 

- English That Works 1, Unit 5. 

- The Work Series, Payroll Deductions and Company Benefits. 



Remember to Address 

— Reading and Writing Enabling Skills 
— Cross-Cultural Questions 
— Pronunciation 
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LANGUAGE 

Function 



Request assistance 



Apologize 



Report information 
causally related 



Ask/answer requests 
for clarification 



Example 



Could you help me? 

Would you lend me a hand? 

I need some help. 

I'm sorry. I'm going to be 
late. 

I'm sorry. I can't come to 
work on Friday. 

My son's very sick. 
I have to take him to the 
doctor. 

I can't come in today because 
I was sick all night. 

I don't feel well, so I'd 
like to stay home. 

What do I do first? 

I put in the soap and then 

turn on the water? 
Did you say 100 napkins? 
You want me to make coffee? 

Right? 



13 
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B-II: ON THE JOB 

Structure Related Items 

Hodals: could, would 



Verbs: going to Telephone etiquette 

Modalst cannot 



Because ^ clause 
So clause 



Uh-questions 
Yes/no questions 
Adverbials of sequence 



Job tasks 

Rising intonation 



B-IIl COMMUNITY SERVICES 
PERFORHANCB OBJECTIVES 



Students will be evaluated on their ability to perform these tasks using the language outlined on the 
following page 



Key !• Given a bill, purchase and complete a money order. 



Competencies 
C 



Key 2. Given a new address, complete s chsnge of address form. C 

3. Inquire about prices and procedures for insuring packages, and for registering B 
(certifying) letters. 

4. Complete forms f*.r mailing a package outside the United States. C 

5. Apply for a library card by presenting necessary identification uAd completing D 
the application. 



Suggested Resources 

- English for Adult Coropeteacy I, Unit 8. 
• A Conversation Book: Two, p. 80. 

- Lifeskills 2, p. 42. 

- Lifelines 1, Lesson 6. 



ERIC ^ 



Remember to Addres s 

--Reading and Writing Enabling Skills 
— Cross-Cultural Questions 
— Pronunciation 




LANGUAGE 

Function 



Ask/answer how to do 
something 



Make a request 



Express/inquire about 

needs/wants/ 

intentions 



Ask/answer requests 
for information 



Example 



How do I insure this package? 
I*n moving, what do I have 
to do? 

How can I get a library card? 

May I have a change of 

address card? 
May I have a library card 

application? 

I want to send this registered 
mail. 

I want to insure this package. 
What forms do I need to fill 

out if I*m mailing this to 

Thailand? 

How much will it cost to 

insure this package? 
How long will it take to get 

there? 
What should I do if it 

doesn't get there? 



1 
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B-II: COMMUNITY SERVICES 
Structure Related Items 



Wh-questions Postal forms 



Modal: may 



Verb to + verb Postal procedures 

Conditional clauses: 
real present 



Modal: will, should 
Conditional clauses: 
real present 



R«vis«d and 8-4 Curricula " 

The B-3 and B-^ curricula were revised in 1987 to reflect the 
changing needs of the student population. More students who had 
been in the U.S. for longer periods of time <5-10 years) entered 
the program as classes were opened up to tuition students and 
amnesty students. Their basic survival needs for finding food, 
clothing, shelter, and a job were already met. These students 
expressed an intrrest in improving their language skills and 
cultural knowledge in order to upgrade their living and job 
situations. A needs assessment indicated their desire to improve 
social interactions both on and off the job. A functional 
approach to curriculum design offered a means to help them reach 
their goals. 

Qroanization 

Language functions remain the basis of the B-3 and B-^ curricula. 
They are organized around content areas (e.g. Getting to know 
each other, Sharing ideas and Telling) that determine the 
vocabulary (notions), pronunciation points, and cultural 
knowledge upon which to focus instruction. 

Lanauaoe Pane 

Functions. Functions are the focus of language practice. 
They are the units of communication that identify the outcome or 
purpose of an utterance. They depend on the context of the 
communicative act. 

Cqn^^p^t. The context describes the situations in which the 
functions a.*e to be applied. 

Materials, Suggestions for materials are listed in ti.is 
column. 

W^nqyaoe., This column gives examples, both formal and 
informal that represent how those functions may be expressed. 
They exemplify the complexity of lant,uage expected at that 
particular level (B-3 or B-^) . 

Structurq, This column identifies the grammatical forms 
which are appropriate for the expression of the language function 
at that level. When no structure is listed, the example is to be 
viewed as an idiomatic expression and taught accordingly. 

Cul tural Po ints ( B-4 ) 

This page focuses the teacher's attention on cultural rules that 
may influence the use of a specific function. These rules can 
serve as springboards for classroom discussion on cross-cultural 
issues. 



id 



Uming th« Curriculum 
Ltsson Planning 

B»for» beginning a unit, look over the language, cultural 
information, and suggested materials. Decide what functions may 
be combined to form communicative situations for instructional 
focus. Consider the emphasis you will place on each function and 
the order in which you will present them. 

Once you have a broad plan in mind, you can begin to plan your 
lessons in detail. You might proceed as follows: 

<1) Select an activity to introduce the functions in 
context. This may be a listening exercise, a short 
reading passage or dialog, or a video presentation. 

(2) Plan to discuss the situation by eliciting who, what 

where, why (purpose: language function). Elicit the 
dialog itself. 



<3> Select the vocabulary, grammatical structures, and 
pronunciation points to be practiced in depth. Consult 
the suggested resources for appropriate practice 
exercises. 

Consider the particular needs of your students in 
selecting cultural points to be addressed. 

(3) Choose activities that move from structured practice 
(drills) to communicative activities (role play, 
information gap, simulation). 

(6) Select application activities, for reai use, inside or 
outside the classroom, that give the students an 
opportunity to personalize the language being taught. 
Go beyond the context of the lesson presentation, if 
appropriate, to maximize possibi li ties for language 
use. 



(7) Determine which activity (from 3 or 6) will enable you 
to evaluate student performance of the language 
functions for the unit. 



Evaluation 

Evaluation remains an integral part of the revised B-3 and B-^ 
curricula. Language functions may be evaluated using the same 
type of activities that are used to ev luate tasks in a 
competency-based system of instruction. ige evaluate student 
ability to use functions and structures in the contextual 
situations in which they have been taught. We also consider the 
quality of a student's performance by judging its acceptability 
by native speakers (see SPL'S). 

Please read the evaluation section pp 6 and 7 and the evaluation 
criteria pp 8 and 9. 
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B-III SIIAENT PERFORMANCE l£va EXIT CHWWCTERISflCS (SPL VI) 



Infikruciloral lavel. «t«ni. ir a ttudentu languiga abflUy riU tto description, the student «1U be 



description before ^.m.,« «, uniwM 
ready for the next InatrucTlonal lavel. 



General tanffiay Ability tUtenlno coMi^ion Oral Co-unlcatlon 



Can satisfy Most 
survival needs tfvJ 
Halted social Oommub. 

Can handle Jobs wi Job 
training ttat Involve 
following sl^)|e oral 
and vrltten In&tructlots 
end diagrams • 

A native English speaker 
not used to dealing with 
Halted English speakers 
will bb able to cownunl- 
cate with a person at 
this level on fanlUa^ 
topics, but with 
difficulty and soee 
effort. 



Uiderttands converse^ 
tlons oontelnlng som 
mfa«lllar vocabulary 
on aany everyday sub- 
jects, with e need for 
repetition^ rewording 
or slower speech. 



Has SOM ability to 
mderstand without 
face-to-face contact 
(e.g., on the telephone, 
IV). ' 



Functlais Independently 
In Mat aurvlvel sltua*- 
but needs som help. 

RellM leas on leemed 
phresesi speaks with 
creativity, but with 
hasltetli^. 

CoMunlcates on the 
phone on familiar 
ea>1ects, but with sgm 
difficulty. 

participates with som 
confidence In soclel 
situations when 
addressed directly. 

Can soMtlMS clarify 
general Manlng by 
rewording. 

Control of basic graMar 
evident, but Inconsistent; 
MV atteept to use Mre 
difficult graeMr but 
with alMSt no control. 



Reading 



Raads end isiderstends 
slMllfied Mterlels on 
faalUer siiijects. 

Nay atte^A to read 
iOM non-sli«)llfled 
Mterlels (e.g.. e 
notice froa gas 
coiipany). butneeds e 
great deal of 
assistance. 



irltlng 



Berfonis basic writing 
tasks In a fanlUar 
context. Including 
short personal notes 
and letters (e.g.. to e 
teacher or landlord). 

Hakes som errors; My 
need assistance. 
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PRQgRggjc; pgprjeaT 



Ch»ck fl)««ns student can do th« task. 
Languag. Skill., i ^mmti* lmprov.m.nt 

S Satisfactory 

3 Good 



Getting k-^y. ^ P»QOl« 

I. Exchange Greetings 
S. Initiate a Conversation 
3< Cofflplifflent Someone 
Ueina feh« T>l«gf.qp^ 

1 • Take/ leave a message 

2. Request information 

3. Request assistance/favor 

Getting Things Done at Home 

1. Descrioe a problem 

2. Request house repairs 

3. Request help with a chore 

Offer to help with a 
chore 

3. Complain about mistakes/ 
annoyances 



Prontinq^^^^ j,^ 



LiSteninn 



Grammar 



Writina 



Signature : 



Date: 



14. 
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PRQGRgqtg pppgoT 



Lav«l B-III 



Ch»ck m«ans student can do thm task. 
Uanguag* Skills: 1 Nssds improvsm«nt 

S Satisfactory 

3 Good 



1. Exprsss opinions about 

an issu«/objsct 
a. Exprsss aqrssmsnt/ 

disagrs«msnt 

3. Exprsss likss/dislikss 
Exprsss approval/ 

disapproval 

6#ttinQ Thinfl^ Qortm ^ Qri j^^ 

1. R^qu^st h#lp from 
co-work#rs 

a. Offsr to hslp 4 
CO -worker 

3. Rsqusst permission from 
a suosrvisor 

**. Apologizs for aOssncs/ 
tardinsss 

5. Rsspond to corrections/ 

praise 

6. Rsqusst approval 

getting AroLing Tju.^ 

1. Describe location using 

landmarks and proximity 

2. Direct someone to a 

given location 

3. Reauest/Grant permission about 

rules and regulations 

S 1 g nature : 



Language Skills 



Pronungia^^^p 



ListTiina 



Grammar 



Date: 



14 
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Level 0 3 

Uni t_L:_ GETTI NG 10 KNQUI PEOPLE 
Functions ConteHt 



Greeting others 



new neighbors 
f r tends 



Introducing self 
and others 



I n 1 1 1 a 1 1 ng a 
conver sat i on 



new ne i ghbor s 
at school 

ask 1 ng about weekend 



talking about TV^ 
at a party 

meeting old friends 
Complimenting otht^rs various situations 



ERLC 



Materials 



Language 



Struc ture 



Enpresswavs SB, p 98 
Lif el ines 3, 
PP 2, 3, ^ 



Expressways SB. p 98 

Expressways SB ^p 1^*6 

Enpressways gB, 
p 176 

Expressways SB, p 177 

Expressways 3A y 
PP 16, 17 

L i f e 1 i nes 3 y pp 2,3 

Expresswa ys SB, 
PP 17^-175 



Oh, hello. 
Hi . How are you 
do ing? 

Uhat's new with you? 
My son just got 
marr i ed 

Let me introduce 
myself. 

Hello. I'm 

How was your weekend? 
Did you do any thi ng 
spec ial ? 

I saw a movie 

Did you see 

last night? 

Tell me about yourself. 
What's new with you? 



I like your . 

How do you 1 ike my 
I think it's 



Past tense 



00 



Past tense 



14 



Level 0 3 

^•"^1 J J £ JA\i[ NG JJ jL rri EPHONE 



tiiilktions 



Con text 



Le*av I ng/ Faking 
iP'^ssages 



at work 



at home 



answer i ng mach i nes 



Request \ ng 
Inf ormat ion 



reservw t ions 



c lasses/ 
reg istrat ion 



14' 

ERIC 



ha ter I c> s 



St rue ture 



Expressways £8, 

p le^ 



kufei ines 3 ^ 
PP 77, 79 

Lif el ines 3, 

PP eo - ae 



Expressways gfl. 



Ex pressways p H, 
p IBO 



LLLeJjjne s_3^ 
PP 5B, 59 



May 
Can 
I 'm 

h } m 

her 



I speak to ? 

I take a message? 
ca 1 ing to te! i 
his car iS ready, 
calling to ask 
where she left 
the keys. 

Please tel 1 her I M 1 
be late because . 

Could you please v^ll 
her I won't be able 

because I have 

have to ? 

I *m cal 1 ing to tel 1/ 
ask 



Modalc, • 
may/can 



Embedded 
quest ions 

Clauses with 
because 



00 



r.oda 1 : 
have to 



Embedded 
statements/ 
quest I ons 



I'd 1 Ike to know 
If . 

I'd like to reserve 
t wo se ats 

When does the course WH-questions 
begin? 

How long does it run? 



14 



Level B 3^ 

IJn 1 1 _1 L i__Us Loo^ thy^T eicfiho ne^ r o n t i nued 
E^^Qi^ Context 



Requec^ting goods house repairs 

and services 



(Describing the 
problem-iiee Unit III) 



Requesting talking to an 

assistance operator 



using the telephone 
book 



ERIC • 



Mater la 1 s 



Languag e 



Struc tur e 



Expressways £6, 
p 10^ 



Can/Could you tell Embedded 
me If you repair air question 
condi t ioners? 



Water is leaking on 
the floor. 



Expressways as, 
p 151 



Telephone book 



I'd 1 i ke to make this 
a person-to-person 
cal 1 . 



00 



Levi?l_ 0 3 

Uni t .^JJj^.jjrilLijuj^^thjjT^ done - At home 



Fy nc t ions 



Con t c? X t 



Mater i a Is 



Lanquaqe 



Structure 



Describing a 
prob lem 



home r epai rs 



Request i nq/ 
o r f er 1 ng 
assi stance 



Request i ng/q i vi ng 
advict? or 
smuggest ions. 

Lxpressi ng 
grail tude/ 
apprec la t ion 

f^emember i nq/ 
f orge 1 1 1 ng 



ERIC 



1:^ 



returning items 

house repairs 

household chores 
favors/borrowing 

house repa irs 

househo 1 d chores 
favors/borrowing 
fiay 1 nq b i 1 J ^ 

( c her. k wr 1 t 1 nq ) 



Enpressi ays gB^ pi 03 



fcxpresswavs gB, 
pl6g-163 

jH&rgss wavs gB, pio^ 



p 101 
p log 



p 103 
p 101 

P log 

P 131-132 



<L. If el 1 nes 3, 
Chap ^) 



What's wrong with it? present tense 
There's no heat 
coming out or it. 

The picture moves up 
and down. 

What* 5 the problem? present tense 
It leaks 



Could you tel 1 ».^e i f 
? 

Can I he Ip you 



GO 

-J 



Can I ask you a favor^ 
Could you possibly ? 

Maybe you should . 

How about ? 



I thi nk you should . 

Thanks. I apprec iate 
I t . 



Did you remembei to 
pay trie electr ic b i J 1 ? 
I forgot to tell you. 
1 completely forgot. 



Modal: should 



Level_B 3 

I ; yetUnii_thinqs done ~ A t home, cont inued 

tunc 1 1 ons 



Con ten t 



hater i a 1 s 



Sruc ture 



Comp 1 a 1 ni ng 



mistakes on bills 



Expr essways BB^ 
p 133 



household annoyances pp 16^-166 



I tfiinkti there's a 
mistake on my bill. 

I th ink I • ve been 
overcharged. 

Coui d I possib ly ask 
you to turn down 
your stereo? 

I'm cal 1 ing to f i nd 
out why you haven • t 
yet? 



prt?sent perfect 



present perfc^ct 



00 
00 



1 
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Level B 3 

^^^^ *^-l!^-^^^r-lJ]9.«Ldea^ and^ 

Functions Context 
Expressing opinions making a 



Agreei ng/ 
Di sayree i ng 



ng a purchase 



writing a letter of 
comp lai nt 

work performance/ 
work conditions 



Expressing likes 



Expre&s 1 ng 
prefer ence 



c 1 oth 1 ng 



returning it^ms/ 
househo Id 
comp 1 a 1 nts 



Expressing satisfaction/ 
disatisfact ion talking about 

the weekenti 

E {\j\ f«bsing approval ' 



Mater ials 



Qn Your \4Ay ^ Book B 
Unit 8, p 6^ 



Page 81 




Expressways 


SB, 


p 1 75- 173 




Expressways 




pp 188-189 




Expressways 


5B. 


PP 17^-175 




Exgr esswavs 


SB, 


PP 165, 166 




(review) 




Expr e?3sways 




176 



Languc^ge 



Structure 



This car it, better adjectives 
because if s more compaiative 
efficient and cheaper. 



In my opinion, 
service is slow 

I agree 

I disagree 

That's just what I 

was thinking. 



Wouldn* t you agree? 
Don • t you th i nk so? 
What makes you say that? 

I like your , 1 1 * s 

very , 

How do you like my ? 



adiectives and 
adverbs 



00 



I ' d prefer to 

I *d rather not 
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llni t,J^^j_Gej_tj^g_tti^ On the lob 



Functions 



Context 



Requesting/ helping a co-worker 

Offering to do something 



Request i ng/ 
Offering assistance 



co-worker 



Request ing 
permi ssion 



modifying schedule 



Apologi 2 ing 



absence/ 1 a teness 



Cor rec t ing/ 
Responding to 
correc 1 1 ons 



co-wor ker ^»/boss 



dea 1 ing with 

customers 



157 



Mater i a 1 5 



Language 



5tr uc tur e 



Expressways SB, pi 08 



Unuld 

7 



you 1 ike me to 



p 109 



pp 11^-115 



p 113 



Do you want any help? 
I * d be happy to g i ve 
you a hand. 

Cou Id I possibly leave 

ear ly today? 

Is i t al 1 r ight if 

I go home early today? 

I apologize for being 
late. My car broke 
down . 



so 



past tense 



pp 152-153 



You aren ' t enter i ng 
the data the right way. 
I don't think you're 
using the machine quite 
r igh t . 

I didn't know that. 

I wasn't aware of that. 

Thanks for telling me. 



p 15^ 



Excuse me, ^. t that isn't 
exactly right. 



15B 



Level B_3 

Uni t _^g^_r>eUijnc| thin gs done - On the job, continued 
FunctiOiis ContejLt Materials 



Asking for 
approva I 



from supervisor 



Expressways £8, 
p 151 



159 
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Do you approve of 

the way I assembled Past tense 
the machine? 



16C 



Level B 3 

^^^^ ^ VI : Gett Aroun d Tnuin 

Func t i pns 



Request i ng 
inf ormat ion 



Descr ibing 
loc at I on 



Ask ing for/gi ving 
d I rec t ions 



A«^king for/ 

gi* ant i nq per mi ss mn 



Contex t 



calling for bus 
i nf or ma 1 1 on 



neighborhood 
p 1 aces 



hater lals 



Enq 1 i sh jfn' 
Competency, 
p 79 



Adul t 



Expressways Sp, p99 



in the neighborhood Expressway s PH, p99 



one town to another 



wi thin the c i ty 



rules and 
r egu I at i ons 



flxpressing approval/ 

disapproval traffic regulations 



Lifel i nes 3, 
chapter 5 

chapter 6 



Expressways gB^ 
PP 1^0, I-:*! 



^Br_e s s wa^ s SB, 
p 1^3 



Language 



Can you tel 1 me ? 



Book e What time? How much? 



Could you possibly 
tel 1 me ? 



There's a laundry 
two blocks down 

Take 395 South 

^ mi les to 95 South 

It's 8 b locks up on 
the right. 

Is parking permitted? 

Are you allowed to ' 

I don't thinl you're 
al lowed to . 

You shouldn' t have 
paf^sed that car. 



Structure 



Embedded 
quest ions 
Wh-quest ions 

Embedded 
quest ions 



i mper a 1 1 ve 



shou Idn ' t 
have 



16;: 
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R«viMd B-3 and B-^ Curricula 



Thm B-3 and curricula were revised in 1987 to reflect the 

changing needs of the student population. More students who had 
been in the U.S. for longer periods of time (5-10 years) entered 
trie program as classes were opened up to tuition students and 
amnesty students. Their basic survival needs for finding food, 
clothing, shelter, and a job were already met. These students 
expressed an interest in improving their language skills and 
cultural knowledge in order to upgrade their living and job 
situations. A needs assessment indicated their desire to improve 
social interactions both on and off the job. A functional 
approach to curriculum design offered a means to help them reach 
their goals. 

□roanization 

Language functions remain the basis of the B-3 and B-4 curricula. 
They are organized around content areas (e.g. Getting to know 
each other. Sharing ideas and Telling) that determine the 
vocabulary (notions), pronunciation points, and cultural 
knowledge upon which to focus instruction. 

Lanauaoe Pane 

Functions, Funct xons are the focus of language practice. 
They are the units of communication that identify the outcome or 
purpose of an utterance. They depend on the context of the 
communicative act. 

CQnt^xt . The context describes the situations in which the 
functions are to be applied. 

Materials. Suggestions for materials are listed in this 
CO lumn . 

It^^qyaqe. Thi^* column gives examples, both formal and 
informal that represent how those functions nay be expressed. 
They exemplify the complexity of language expected at that 
particular level (B-3 or B-^). 

gtrugtyre. This column identifies the grammatical forms 
which are appropriate for the expression of the language function 
at that level. When no structure is listed, the example is to be 
viewed as an idiomatic expression and taught accordingly. 

Cultural Points (B-^) 

This page focuses the teacher's attention on cultural rules that 
may influence the use of a specific function. These rules can 
serve as springboards for classroom discussion on cross-cultural 
issues* 
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Using thm Curriculum 



Lesson Planning 



Bsfore beginning a unit, look over vhe language, cultural 
information, and suggested materials. Decide what functions may 
be combined to form communicative situations for instructional 
focus. Consider the emphasis you will place on each function and 
thm order in which you will present them. 

Once you have a broad plan in mind, you can begin to plan your 
lessons in detail. You might proceed as follows: 

<1) Select an activity to introduce the functions in 
context. This may be a listening exercise, a short 
reading passage or dialog, or a video presentation. 

<2) Plan to discuss the situation by eliciting who, what 

where, why (purpose: language function). Elicit the 
dialog itself. 

<3> Select the vocabulary, grammatical structures, and 
pronunciation points to be practiced in depth. Consult 
the suggested resources for appropriate practice 
exercises. 



Consider the particular needs of your students in 
selecting cultural points to be addressed. 

<3) Choose activities that move from structured practice 
(drills) to communicative activities (role play, 
information gap, simulation). 

(6) Select application activities, for real use, inside or 
outside the classroom, that give the students an 
opportunity to personalize the language being taught. 
Go beyond the context of the lesson presentation, if 
appropriate, to maximize possibi 1 i ties for language 
use. 

(7) Determine which activity (from 5 or 6) will enable you 
to evaluate student performance of the language 
functions for the unit. 



Evaluation 

Evaluation remains an integral part of the revised B-3 and B-<* 
curricula. Language functions may be evaluated using the same 
type of activities that are used to evaluate tasks in a 
competency-based system of instruction. We evaluate student 
abi 1 ity to use functions and structures in the contextual 
situations in which they have been taught. We also consider the 
quality of a student's performance by judging its acceptability 
by native speakers (see SPL'S). 

Please read the evaluation section pp 6 and 7 and the evaluation 
criteria pp 8 and 9. 
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B-iv Simon femmmcE uve. ekii owwiemsiics (sh. ni) 

description befora decldlna to^iowke o^^^ a LnriL* ?r teacher should careTully read the ^ 

ra«dy for th, ne^k InstriSlJSaf'S!;! * " * »tudanf. languiga abhuy riU the ctosSrlSlon^ tlle^I^ he 



General Langiafle Ability UstanlnQ CoMrehenslon Oral Cowoilcatlon 



Can satisfy survival 

needs and routine social 
and Mark denands. 

Can handle mtk that 
Involves following oral 
and slnple written 
Instructions In faAlllar 
and soM iufwalllwr 
sUiAtlons. 

A native English speaker 
not used to dealing with 
Halted Enallsh speakers 
can gsneraily oomm)|. 
cate with a person at 
this level on faalllar 
topics. 



Understands conversa- 
tions on aost everyday 
8U)Jects at noraal 
speed when addressed 
direct ly{ aay need 
repetition^ rewording^ 
or slower speech. 

LkvJerstands routine 

Mork-related 

conversations. 

Increasing ability to 
uiderstand without 
face-to-face contact 
(telephone, iv, radio). 

Has difficulty 
following conversatlo) 
between native 
speakers . 



Functions Independently 
In survival and mm\^ 
social and work situs- 
tlons^ but «ay need 
help occasionally. 

Connunlcates on the 
phone on fattlllar 
sii>Jects, 

E)«iands on basic ideas 
In conversation, but 
still speaks with heslta- 
tlon wmla searching for 
appropriate vocabulary 
and granMiar. 

Clarifies (leneral 
aeanlng easily, and can 
sQMtlaes convey exact 
Meaning. 

Controls basic gnuMUir, 
but not nore difficult 
gramar. 



Reading 



irltlng 



Roads and partially 
understands ooae rttn- 
sli«)llfled Mterlals 
on everyday subjectst 
needs assistance. 



Perforas routine 
writing tasks within a 
faalllar context. 

Hakes soae errors; aay 
need assistance • 
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PROGRESS REPORT 



TIME 




Student Name 



COMMUNICATION OBJECTIVES 
GETTING TO KNOW EACH OTHER 

1. Making introductions 

2. Initial conversations: 

Ex Chang ing persona 1 
inf ormat i on 

3. Describing: 

-Country location 
-C 1 imate 
-Peop le 

^. Describing personal 
exper iences 

5. Greetings & small talk 

6, Making & responding 

to invitations 

SHARING IDEAS AND FEELINGS 




Express ing surpr ise 
Express ing sympa thy 
Expressing worry & 



reassurance 
^. Apologizing/forg iving 
5. Expressing wishes 
Dt Asking for/ giving 

op 1 nions 
7 . Agreeing /d isagreeing 
E. Suggesting 
9. Expresssing preference 

HANDLING PROBLEMS I 
1 • Como laming 

2. Threatening 

3. Reporting an accident/ 

crime 



Cor^ments : 



5 ignature Date 
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BLOCK I 

31v 

Teacher Name Level 

LANGUAGE SKILLS 

Key: 1 . Needs improvement 

2. Appropriate for level 

3. Above level 

LISTENING ] 5 3 

1 • Listening for 

genera 1 idea 

2. Listening for 

details 

SPEAKING 

1 • Fluency __ 

2 • Vocabul arv 

3, Pronunciation 

^ . Grammar ^ 

READING 

1. Overall 

2 . Iden 1 1 f v i ng ma in 

Idea 

3. Making interference^ 

^. Guessing meaning 

from context | I 

WRITING 

1. Overall 

2. Organization 

3. Fluency 
^ . Soel 1 1 ng 

- . VocaDu 1 ary 

(3. Grammar' 

7 . handler i t i ng 

18^ 



PROGRESS REPORT 
TIME BLOCK II 



Student Name 

COMMUNICATION OBJECTIVES 

HANDLING PROBLEMS 2 

1. Describing problems 
S. Getting/giving advice 
3. Calling a hotline 

GETTING AHEAD 

1. Getting information 

about schools 

2 . Ask ing/ answer i ng 

questions in a job 
i n ter vi ew 

3. Filling out job 

appl icat ion 
Writing a resume 

5. Making suggestions 

at work 

6. Asking for a raise/ 

promo t ion 

7. Talking about future 

plans 

v>iCRK:NG TOGETHER 

1 . Giving/ receiving 

instruct ions 
3. larrectmg 
3 • Ularn 1 ng 
^. Offering help 
5. Expressing gratitude 
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Date 



Teacher Name 
LANGUAGE SKILLS 

kEY: 1 . Needs improvement 

2. Aporopnate for level 

3 . Above level 



Leve 1 



LISTENING 

1 . L i s t en 1 ng for 

general idea 

2. Listening for 

detai Is 

SPEAKING 
1 . Fluency 
S . Vocabul arv 

3. Pronunciation 
^. Grammar 
READING 

1 . Overal 1 

2. Identifying main 

1 dea 

3. Making infgrgncss 

'■^ • Guessing .Tiean;na 
from contex t 

WRITING 
1. Overall 

2 . Organ i rat ion 

3. Fluency 

^ . Spe 1 1 1 ng 

5 . '/ocabu 1 arv 

6. Gr'ammar 

7 , ^andwr- i t 1 ng 



I 



16L' 




Leve 1 jf» 

i t Ll BETTING TO KNO fej EACH OTH ER 

Functions Context 



Introducing (3) self to friend 

friend classmate 
supervi sor 



Asking for/Biving 
personal information 



Initial conversat ion 
with a new 
acquaintance 



Describing location 
and/or 

Describing climate 
and/or 

Describing people 



Describe location 
of native country 
and/or 

Describe cl imate 
of native country 
and/Or 

Describe family 



Giving chrono- 
logical i nf ormat ion 
Describing past 
exper iences 



Tell about trip 
to the U.S. 

and/or 

^ell aboL - first 
day in U.S. 



Key: (3) introduced in level 3 
(T) tape available 
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Mater ials 



Samp 1 e 
Language 



Structure 



Expressways 3A 
PP 2,3,^ 

Fitting In Chap . 1 



Fitting In Chap.l 
Expressways 3A p 17 



Improving Aural 
Comprehension (T) 
PP 106, 117, 119 
Notion By Notinn 
Chap. 13 

Listen Fnr It (T) 
Unit 1^ 

Exoressw^yg gft p 15 

Express ways r^A 
PP 26, 87 

St indents * exper iences 



I'd 1 ike to introduce 
myself. 

I don • t th ink we • ve 
met. (3) 

Let me introduce 
myself. <3) 

Hi. I'm (3) 

I'd like to introduce 

fny friend . 

This As . 

(^hat do you do? 
Are you interested 

in ? 

Are you enjoying ? 



Ifs south of . 

It's to the north of . 

It borders on . 

Whafs the weather 
like in summer? 

It 's usual ly . 

What • s she 1 ike? 

She's very intelligent. 

The trip lasted . 

I arr i ved in on . 

Then . 

Next . 

Later , 

I felt . 

I was . 



Simple Preseni 
Tense 

S ide By Side 
PP 3, 5 ^ 
Gramma 11. 
EKerciseg^l 

Chap, ee, 



Simple Past 
Side _B^_Side_ E 
PP 9 - U 
Grammar^ 
Exercises 
Chap. 23, 27 
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Level U 

""it 1 1 Jjcpn' u 

Functions 



Context 



Greeting 13} 
Inquiring after 
someone C3) 
Leavetaking 13} 



Meeting someone 
accidentaly 
Making smal 1 talk 



Inviting/ 

Accepting/ 

Declining 



Inviting a friend/ 
acquaintance 
Asking for a date 



17k: 



ERIC 



Materials 



Sample 
Language 



Structure 



f ttMnaUn Chap.e 

Listen For (T) 
lesson 1 (t^.lking) 
about a new Job) 
EKPress^favf 3ft 
PP ie» 13 

Lifelinyt Unit 1 



Fitting Chap. 3 
Exoress^^^ayg p iqi 
Listen Pgr |^ (j) 
Unit 9 

EyprtigttAyi^afl 

PP 98 p 99 



How have you been? 
How are you doing? < 3) 
How are things? 
How's it going? 

Are you still ? 

Have you seen ? 

Have you been ? 

I'll let you go now. 
I should be going. 
I've got to go. 

Would you like to . 

Would you be 

interested in ing. 

How about ing. 

I'd like that 
very much. 
I'd love to. 
Sure that sounds 
great. 

Thanks for asking 
but I 'm afraid I 
can't L enplanation. 
I'd love to but L 
explanation. 



Present 
Perfect Tense 
SideJi^_Side_e 
Units 5 



Would like to 
Ai infinitive 
Be interested 

How about 

& gerund 



in 
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Cultural Points^nr^j} j sc uss i gn - U nit I 



Introductions 



Initial 

Conversat ions 



First Day in U.S, 



Greet ings 



Invi tat ions 



Situations in which Americas f^xpect to be introduced/compare 
with native country. 

Situations in which Americans expect you to introduce yourself/ 
in native counir/. 

Appropriate gestures in U.S.; e.g. shaking hands - with whom, 
how long/ in native country. 

Appropriate topics and questions - in their countr y/accL . j i ng to 
Amer ican costums. 

Ways of politely refusing to answer questions in a social situation 
if the questions seems too personal or is about a topic you don't 
want to discuss. 

Students expectations of the U.S. before arrival' their first 
impressions here. 

Compare non-verbal behavior of Americans and people in the students' 
countries; e.g., gestures, touching or not touching when greeting or 
talking to people, the distance people normally keep between them- 
selves and others in a face to face conversation. 

The need to give reasons for refusing an invitation; which reasons 
would be considered acceptable. 
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Level ^ 

Uni t Us S HARING IDE A S A ND FEELINGS 

Functions Context 



Expressing 
Surprise 



In response to 
unexpected news 



Expressing 
Sympathy 



For misfortune 

For death of friend 

or relative 



Expressing worry/ 
reassurance 



worrying t^^at 
something has 
gone wrong 



Apologi zing/ 
Forgiving 



For forgetting 
and/or 

hur t i ng someone ' s 
feel ings 
and/or 

miking a mistake 
at work 
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Mater ia Is 



Expr essways 3A 
pp S^^f/SS 
&lde^ByL^Sld«__£ 
pp 176-178 



Expressways 3A . 
pp 11-13 

Fitting In Chap. 4 



Samp le 
Language 

I'm real 1 y surpr ised . 
I can ' t bel ieve i t . 
You've got to be 
kidding! 
School isn't really 
going to close, is it? 

I was sorry to hear 
that your uncle died, 
I'm sorry to hear that. 
That's too bad. 



Structure 



Tag Questions 
S ide By Sid e £ 
pp 17^/175 



Expressways 3B 
p 153 



I'm getting a little Perfect Mcials 

worried about - Side By Side g 

I wouldn't be concerned. Unit 1^ 
Don' t worry. 

He must have . 

He might have . 

He could have 



o 



Lifelines k 
pp 10/11 

May I Help You? (T) 
Chap. 3 



Please 
(not 
I 'd 

for (not) 
I 'm sorry 



excuse me for 

i ng . 

like to apologize 

ing. 

about (not) 



1 ng . 

That 's o.k. Don" 
worry about it. 
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Level 

Unit II; (con' t ) 



Funct ions 



Contex t 



Mater ials 



Sample 
Language 



Struc 



ure 



Enpressing 
Wi shes 



Asking for/ 
Giving Opinions 
<3) 

Agreeing/ 
Disagreeing 



Suggesting/ 

Expressing 

Preference 



Talking about one's 

si tuat ion 

and/or 

American Ufe 
and customs 

Discussing current 
issues in the news 



Planning an 
ac t i V i ty 



Side By Side^ 
pp 1^6'!^/ 



Expressways 3B 
pp 1^0/1^1 
Fitting In Chap. 10 

Listening (T) 
Unit 18 
News For yg y 



Expressway s 3A, p 51 
Notion By Notion 
pp 7e/73 



I wish I . 

I wish Americans 
(didn' t ) . 

If I were rich, I 'd 



Condi t ional - 
Present Unreal 
^ish Clauses 
Side By Side g 
pp 138 139 



In my opinion . 

It seems to me that 

I think that . 

What do you think? 
That's a good point* 
I agree(3) 

I'm afraid I disagree. 

On the other hand 

I disagree. (3) 

I suggest we . 

Would you like to 

^or ? 

How about ing? 

I ' d prefer to • 

I 'd rather ( not) . 

I real ly don* t 1 ike 
i ng. 



o 



Gerunds/ 
Inf ini t i ves 

S i s!e_BY^_S ijje_e 
Ur;it 7 



y yj t u r a LP oi nt s_Ffir _D i sc u s s i o PL^ U nit I I 

Expressing Sympathy Appropriate behavior when the relative of someone you know dies- 

e.g., sending cards, flowers, etc. ' 



Level 
Unit 



HI : HANPL 1 NG PROBLEMS < 1 ) 



Functions 



Complaining 

Insisting 

Threatening 



(3) 



Context 



Calling landlord 
about failure to 
correct a problem 

and/or 

Complaining about 
good /services in 
stores, restaurants, etc. 



Mater i al s 



Life! ines 



fL Unit 
In 



Strategies 
Listenin g (T) 

pp 5a/6<r 

Cop i no in £t^g l ish ( T ) 
Units 1^ & 17 



Sample 
Language 



I * ve cal led you 3 
times already. 

We've had for 

6 weeks . 

If you don* t fix it 

by , I'll . 

It's broken. 

It doesn' t work. 



Structure 



Present Perfec 



(review) 



Future 
Condi tional 
Unit 15 



Giving Chrono- 
logical/causal 
informat ion 



Reporting an 
accident 

Reporting a crime 



Lifelines k 
Units lS/13 



.ing 



I was, 

Hhen . 

My stereo was stolen 



o 



Pa«;t Continuou 
S ide Bv S ide 
Unit e 

Passive Voice 
Side Bv Sid^ 
Unit 11 
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Level_5i 

* t 111: HANDLING PROBLEMS (g ) 

Functions Context 



Materials 



Sample 
Language 



Structure 



Descr ibing 

personal or 

f ami ly problem 



Asking for/ 
giving advice 

Accepting/ 
Rejecting 



Discussion with 
f r iend 



Requesting help 



Expressways 3B 
pp 133/13^ 
Fitting In Chap. 8 
Notion P v Notion 
pp 70/71 

Cop i no in Enol ish (T> 
Units 5 & ii 



Calling a hotline 
Finding the numbers 
for hotlines and 
other community 
resources in our area< 



Lifelines U Unit 
Telephone Books 



B 



1 'd advise you to 

Have you considered 

Why don't you ? 

You could , 

should ^ 

That's a good idea 
but 



t need help/advice. 
1 have a problem. 



Review modals 

should 

could 

must 



might 
ought to 
have to 
don't have to 
vs. must not 
had better 

p 9«» ^ 
E SL Gramm ar 
Workbook 1 
PP 207, 219, 220 
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Cultural Points For Discussion - Unit III 



ProbleiTis with 
Land 1 ords 



Acc idents 



Cr ime 



Ho t 1 1 nes 



Tenant s r i gh ts 

Places to rail for help with unsafe housing conditions 

Rules to follow; e.g., don't leave the scene, exchange insurance inf or n,,. t i on ; 
the need to have insurance, etc. 

Dealing with the police - your rights if questi-Dned or arrested, cultural 
differences to be aware of e.g., varying concepts of proper face to fare 
distance: hetw^cn pGoplc-', In a tense situation a police office. .n,9 . n.pc^j.e 
someone's atte.-pt to get "too close'- to him as the beginning of an .MolI ulun 
in fact the individual is simple trying to get ''close enough" to taU tn that 
policeman. Ways of protecting self and property. 

What to do if your car is stopped by a police officer' e.g., stav in the car, 
show registration and license, etc. 

Availability of hotlines and other community resources to help people deal 
with personal or family problems. 



o 
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Level 

Unit IVj GETTING AHEAD 



Functions 



Context 



Asking for 
Inf ormat ion 



(3> 



Asking for /Giving 
inf ormat ion 



Getting inf or mat ion 
about educational 
opportuni t i^^s in 
the areas ESLf 
GEO, adult ed. , 
communi ty ce! leges 
etc. 

Using the phone 
book to find numbers 
for schools 

Job interview 



Expressing ability/ 
inabi 1 i ty 



Fill ing out a job 
appl icat ion 
writing a resume 



Suggest ing 



Suggesting new 
procedure to 
supervisor /co-worker 
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Mater ials 



Sample 
Language 



Structure 



Lifel ines 4 Uni t n 

Listening Ta«^kg (j) 
Unit 10 

Schoo 1 catalogues/ 
brochures 



I'd 1 ike some 
information about 
Can you tel 1 me- 
What time - (3) 
He ^ often ~ 
When - 
How much - 



Indirect 
Quest ions 
Sid e By Si di 
Unit 13 



Exuressways 3B 
pp 1 OB- 109 
Lifelines 4 Unit 
ESL For Ar t inn 
Unit lesson 3 
Listen F or It (T) 
Uni^ 16, ex. SA 
Janu s Job Interview 
guidft 



I've had experience 
ing. 

I ' ve been a 

for ^ 

I ' ve been a 

si nee . 

I left because 

Could you tell me 
when I wou ld ^ tart 7 



For /Since wi tif 
Present Perfec 
Side By Side 
Unit 5, 
i nd irec t 
questions 



ESL For Action 
p 171 

FynctJa ns in En qli sh 
Unit ^ 



Do you think it 
might be a good 

iriea to 

Perhaps we could 
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Unit W; (con* t) 

Functions Content 



Requesting (3) Asking about raise/ 

Asking about promotion 
possibi 1 i ty 



Expressing 

i ntent ion/hope 



Discussing future 
plans 



Materials 



Samp le 
Language 



Structure 



Speaking Up At U ork 
Unit 1! , sect.e 



Strategtyg In 
Listening (T) p 69 

May 1 Help You <T) 

Unit 6 



I wonder if I could 

talk to you about . 

Could you tell me 
what I need to do to 
move up in the company. 



Expressways 3B 
p 151 

Fitting In Chap. 8 



I intend lu , 

I 'm planning to, 

I going to 

I'll probably 



Future Tense 
Side B y Side 
Unit 3 
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Educat iona 1 
Oppor tuni t ies 



CulturaLPoints For Discussion - Unit IV 

American attitudes toward adult education - one is never too old to learn, 
people wiio go back to school are admired (in some cultures this is not the case 
it often isn't even possible) ' 



Job Interviews 



Appropriate behavior in an interview, verbal and non-verbal 
What American employers look for 

Questions you have a legal right not to answer in the "U.S. 



Promo t i ons 



What impresses American bosses; when it is appropriate to ask about promotions 
(not after the first month ) , how to ask . 



H 

O 
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Leve 1 tt 

Un i t __Vi__WORK_I NB _ TOBEIHER 
Functions Context 



Instructing/ Work/School 

Indicating under- Co-workers 

standing Supervisors 

Asking for Teachers 

clarification Other students 



Correcting/ Work/School 
Responding to Co-workers 
corrections (3) Supervisors 

Teachers 
Other students 



ERIC 



Materials 



Samp le 
Language 



Struc ture 



EKpresswavs 3A 
p 36 

Fitting | n p 108-109 

May I Hel p You (T) 
PP IS - 81 



I'm not following you. First 

Hext 

I beg your pardon? Then 
So'"'"y? After that 

I understand. Finally 
I 



ESL For Action 
p 46 - 



Stra^ ^qipg Ir^ 
Listening Unit 9 



^xprp^sways 3B Excuse me but that 

^ isn't exactly right. 

§fie|!LJJiaJJt.AtJi^ I think you might be mistaken. 

P Thi« isn't right. 

Can you enplain what's wrong. 

It Is? What's the problem? 

Mhat 's wrong? 

Thanks for calling that to 
iny attention. 

Thanks for telling me. <3) 



Level i% 

Uni t "V; (con' t ) 



Functions Content 



Warning 



Work/School 
"Co-workers" 
"Supervisors" 
Offering help <3) "Other students" 

Accep t i ng/ "Teacher s" 

Decl ining 



Expressing For past help 

grat i ttude 
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Language 



Structure 



I wouldn' t 

if I were you. 
You'd better (not) 
Be careful ! 
Match Out! 
Thanks for the 
warning. 



Present Unreal 
Condi t ional 
• Side B y Side 
p 1^^ 



Review as 

Is there anything necessary 
I can do to help? 
Would you 1 ike me 

to help you ? 

Want any help? 
If you wouldn't mind. 
Thanks. I'd appreciate it. 
Please. Sure. 



I rea 1 ly apprec iate i t . 

Thank you for . 

Thanks a lot for . 

It was my pleasure. 
Don't mention it. 
Any time. 
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Cultural Points For Discussion - Unit 



V 



I nd i c a t i ng 
Understand ing 



A'nerican non-verbal ways of indicating understanding; nods etc 



Offering Help 



Knowing when to back off when someone indicates that he doesen'f want 
help - how many times do you offer something in this culture; in their 
cultures is it polite to accept an offer right away or, at first to refuse, 
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APPENDIX A 



READING AMD URITI1I6 ENABLING SKILLS 



Introduction 

Th« purpost of this section is to point out "enabling skills" which 
•re necessary for the development of the students' proficiency in reeding 
and writing. These skills are not ends in themselves, but rather means 
which enable the student to perform the objectives in the curriculum which 
involve reading and writing. The development of these skills is essential 
for student progression because the degree of reading and writing pro- 
ficiency required for each level's performance objectives assumes that 
the student has generally mastered the reading and writing enabling skills 
at the previous level. 

Following is an overview of the reading and writing enabling skills to 
be developed throughout this track's instructional levels. On each perfor- 
nanee objective sheet there is a reminder for teachers to consult the over- 
view in order to determine which skills to develop during the topic. Given 
the needs of a particular class, we encourage teachers to modify our level • 
rsconendations wh.arever appropriate. We emphasize that all skills should 
be developed by the end of the instructional level in order for the student 
to progress to the next level. Developing these skills, then, should 
comprise a regular component of instruction. 

Although we do not formally evaluate the students' mastery of the 
reading and writing skills as performance objectives, in A- III and the B- 
Track we do give the students global evaluations of their reading and 
writing at the end of every three-week time block in the space provided for 
this on their achievement plan. 



B-IRACK READING ENABLING SKILLS 



SViiMls 
and 

Phonics 



Word 

Analysis 

and 

VocabJlary 



Use or 
Context 





Identify nuinbers, ptfictuatlon, and 
symbols. 

Identify letters by new wkJ souids. 
Idontiry silent letters. 
Identify cursive letters. 
Find ulven Mrds In r text. 
Pronounce (C)v(C) patterns. 

Natch wrds/phrfises with pictures. 
Divide Mords Into syllables. 
Recognize sufriyes -s/-ed/.lng. 
Natch antonyms. 



FM Mords In alphabetical listing. 
Use sentence context to deduce 

Moru aeanlng. 
Coi^lete sentences with alsslng words. 
Use picture context to deduce word 

■eanlng. 



B-H 



Scan texts for given words. 
Pronounce (C)(c)V(C)(c) pattcmc. 
Identify a few pronunclrtlon synbo^s. 



B-III k B-IV 



Use Cng-£ng dictionary to ccyiflni 

word Manlng. 
Identify cQ«Mn affixes. 
Natch synonyM. 

Deduce Meaning of cai«)ound words. 

Identify pronoun antecedents. 
Identify tine and tense Mrkers. 
Put Alsslng wnrds Into paragraph. 
Use paragraph context to Identify 
Mord waning. 



Use dictionary pronunciation systols. 



Deduce word .«eanlng$ fron affixes and 
rootai. 

Use en Eng-Eng dictionary to 
discover word waning. 



Given a word In context , select 
appropriate Meaning fran Multiple 
•eanlngs In dictionary. 

Distinguish Main points froM details. 

Scan text to answer questions. 



► 
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&-TRACK WITING ENABLING SKILLS 



&-I 



B-II 



O-III k B-IV 



Handwriting 
and 

Notataklng 

Spelling, 
Punctiatlon, 
and Format 



Sentence 
and 

Paragraph 
Developaent 



Print all nunters and letters. 
Copy Mords and sentences. 



Airmge words alphabetically. 
Use capltalliatlon. 
write dictated ruabers/letters. 
Spell with surrixes -s/-ed/-lng. 



Write dictated sentences. 
Unscraeble words Into sentences. 
Write phrases and sentences. 



Take short nessages and notes. 



Use punctuation. 
Indent paragraphs. 
Date and sign notes. 
Use ooiMon arrixes. 
Use an Eng-Eng dictionary to 
GonrifM spelling. 

Order sentences chronologically. 
Separate Infomatlon Into paragraphs. 
Write short paragraphs. 



Take Mssages and notes. 



Proofread and correct errors. 
Position dates, greetings, margins, 

and signature In notes and letters. 
Separate paragraphs. 



Use prewrltlng and ordering 

techniques to write paragraphs. 
Write titles and topic sentences. 
Order sentences logically. 
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APPENDIX 3 



CSOSS-CULTDSAL QUESTIONS 



lacrodttceion 



Th« purpose of chia auction is Co promote discussion, underscanding, 
and apprteiaeion of cultural siailaricias and differences. The section 
should be especially useful for chose programs with no bilingual cultural 
orieneacion componene. The queseioa format is designed zo encourage 
discussions which will reveal a variety of customs and beliefs in both the 
native cultures and the target American culture. 

These cross-cultural questions can serve a number of purposes. First 
of all, their discussion should increase students' understanding of their 
own and American cultures. This understanding might ease students' 
adjustment to their new lives in the United States. Greater cross-cultural 
understanding is also likely to metivate and enhance language learning. 
Moreover, the potential for these questions to provide spontaneous 
conversational practice both in and out of the classroom should not be 
overlooked. 



For the teacher's convenience, all questions in Part One are organized 
into topics which correspond to the topics in the curriculum. Part Two 
contains questions which do not correspond directly to curriculum topics 
but which are nonetheless germane to understanding cross-cultural issues 
and life in the United States. 

The questions presented here can be used to introduce topics or as 
discussion starters during on-going topics of study. Teachers nay select 
and adapt them as is appropriate for the needs and backgrounds of fheir 
students. Tt is expected that these questions will le^d to other questions 
and further discussion. Discussion may take place among the class as a 
whola or in small groups. Students should give information about their own 
cultures and then talk about what they know of life in the United States. 
Teachers may facilitate or participate in the discussions— addressing the 
question from one or more American points of view. 
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PART ONE 



Clothing and Consumerism 

1. Wliere do people shop? 

2. Do they bargain with merchants? 

3. Can items be exchanged/returned? 

4. How do people pay? cash? check? credit? 

5. Wliat is clothing like? 

6. llow do men's and women's dress differ? 

7. What do children wear to school? at home? 
C. Is there special dress for special occasions 

(weddings, funerals, etc,)? 
9. Are there any rules about the clothes people 
wear? 

Finding a Job 

1. How do people get jobs? 

2. Do they need any special papers to work? 

3. How do people get trained for work? 
4* Do people change jobs? Why? 

5. When do people retire? 
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Community Services 



I. 

2. 
3. 
4. 
5. 

6. 
7. 
8. 



Food 

1. 
2. 
3. 
4. 
5. 

6. 

7. 
8. 



What is the local government responsible 
for? 

What happens when there is a fire? 

What happens when there is an accident? 

What is the postal service like? 

Are there recreational or adult educa- 
tion services? 

Are there public parks? 

What kind of taxes do people pay? 

Are there special services for people 
with little or no money? 



^'iTat do people eat? tn 
Hjw is food cooked? 
Who cooks it? 

How is food eaten (utensils)? 
How many meals are eaten each day? 
When? 

Where is food bought? Wlio buys it? 

llow often? 
Is there an equivalent to "fast food?" 
Do p^ple eat in restaurants? 
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Health 



1. What do people do to stay healthy? 
21 What do they do when they are sick? 
3* ilow do they get medicine? 

4. Wlien do people see doctors? 

5. Are there clinics/hospitals? What are 

they like? 

6. Who pays for hospitalization? 

Are there special programs for the physi- 
cally/mentally handicapped? 

Money and Banking 

1. lAiat is the money like (bills, coins, 

etc.)? 

2. Ilow do people earn money? 

3* Ui\at do they do with their money? 
4. Can people borrow money from banks? For 
what purposed? 

Personal ID 

1* How many names do people have? 

2« Who gives them their names? Wlien? 

3. Do names have meanings? 

4. Do names ever change? When? 

5. What are the different ways people are ad- 

dressed (titles, etc.)? 

6. Are any "personal" days celebrated (birthday 

etc.)? 
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Housing 

1. What is housing like? Describe typical 

homes in urban/rural areas. 
2» Do most people own or rent their homes? 

3. Ilow are homes furnished (furniture, 

appliances^ etc,)?. 

4. How are they heated/cooled? 

5. Wlio usually shares housing? 



On the Job 

1* Wliio works? 

2. What are typical jobs? 

3. Is there a minimum wage? 

4. Are there benefits? 

5. What is the boss/worker relationship? 

6. What is a cause to be fired? 
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Telephone and Comrounication 



1« Do niobt people have telephones? 

2. How do they get one? 

3. Iluw do they pay for calls? 

4. When do people write letters/send cards? 

Transportation 

1. How do people get around? 

2. What distance is considered too far to 

walk? 
3« Wlio owns cars? 

4. Wliat is traffic like? How do people 

drive? 

5. What is bus service like? 

6. Do people travel very much? For what 

reasons? 



PART IWf) 
Citizenship 

1. What docs it mean to be a citizen? 

2. What are the responsibilities of 

citizenship? 

3. How do people become citiztns? 

A. Wlien do people sing the national anthem? 
5. Are the colors/syrobols on the flag signifi- 
cant? 

Langua^^e 

I 1. Is there an official language? 

2. What othwr languages are spoken? By whom? 

When? 

3. Are seme languages more important than others? 
A. Is there formal/informal language? 

ERIC # 20y 



Time and Weather 

1. W^at is the climate like? 

2. Are there different seasons? 

3. What kind of calendar is used? 

4. How are days divided (morning, after- 

noon, etc,)? 



Education 

!• What is the purpose of education? 

2. Is education required? For whom? 

3. What kinds of schools are there? 

4. What is the atudent/teacher relationsh 

like? 

5. What is studied? 

6. What kind of educational opportunities 

are there after high school? 




Re U gion 



1* Uliat religions are there? 

2. Itt there an of f icial/«tate religion? 

3. How do people practice their religion? 

4. How does religion affect people's day-to-day 

lives? 
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Social Life/Attitudes 



1, How do people socialize? 

2, l/ho do people socialize with? 

3, Do they socialize during or aftei- 

work/school? 
A, Do people go on dates? At what a 

5. How do people meet their spouses? 

6. Do unmarried people ever live to- 

gether? 

7. What do people think about hcMo- 

sexuals? 

8. What do they think about single 

adults? 
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APPENDIX C 
PRONUNCIATION 

This pronunciacion appendix includes eleven sections. Each section 
focuses on one particalar pronunciation contrast and supplies a brief 
listing, by topic area, of topic-related minimal pairs. 

Pronunciation is too often neglected, perhaps because it is a 
difficult activity to integrate smoothly into the rest of the class 
activities. The purpose of this resource is to provide a format for 
introducing pronunciation through vocabulary that is relevant to the topic 
being taught. The minimal pairs constitute topic-related vocabulary that 
can be introduced in an initial pronunciation lesson at the beginning of a 
topic (e.g., shoes/choose in Clothing/Consumerism), and which can be 
relevantly used later in the same topic after the pronunciation lesson 
Itself IS over. This allows teachers and students to maintain a pronun- 
ciation focus throughout a series of lessons that might otherwise be lost. 

This section' d lists of minimal pairs are not intended to be 
comprehensive. (Many extensive listings already exist. ) It focuses only 
on those problems which have most impeded che intelligibility of our par- 
ticular student population, primarily Indochinese, at the time this resource 
was made. Teachers with students from different language backgrounds might 
want to use this same format to focus on some pronunciation contrasts that 
are not listed here. Other aspects of pronunciation, such as stress and 
intonation (not addressed in this appendix), should, of sourse, also 
receive focus. 
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/iy/ lit 



Personal ID 



Food 



lead/ lid 
Jean/ gin 
green/grin 
deed/did 
leave /live 



leaaed/U at 

lean/Lynn 

teen/tin 

keyed/kid 

keen/kin 



lead/lid 

deal/dill 

bean/bin 

meal /ail I 

lean/Lynn 

beat/bit 



leak/lick 

peel/pi' L 

eat/it 

feel/fill 

aeep/aip 

neat/aitc 



liouaing 

bead/bid leaaed/liat 

keyed/kid leave/live 

lead/lid leak/lick 

aeep/aip aeat/aic 



Tranaportation 

greaaed/griat leave/live 
feel/fill jeep/gyp 



Enployiaent 



deed/did 

reach/rich 

feel/fill 



leave/live 
aeek/aick 



Money and Servicea 



greed /grid 
deal/dill 
cheap/chip 
aleep/alip 



reach/rich 

ateal/atill 

jeep/gyp 
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Health 



leave/live 

feel/fill 

peel /pi 11 

feaat/fiat 

heel/bUl 

heap/hip 



cheek/chick 
aleep/alip 
eel/ill 
leap/1 ip 
feet/fit 



Clothing/Conamaeriaa 



bead/bid each/itch 

peak/pick green/grin 

aleep/alip aneaker/anicker 

neac/knit ateal/atill n 



Good Extras 



aeen/ain 
deep/dip 
eaae/ia 



aheep/ahip 
heed/hid 
weMl/will 
he*a/his 
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pair/fair 

pride/fried 

pup/puff 



Personal ID 



peel /feel 
wipe/wife 



Housing 

painc/fainc 



Employment 



pail/fail 
praise/phrase 



pays/phase 

shipped/shift 

copy/coffee 
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Food 



pair/fair 

peel /feel 

supper/suffer 

cup/cuff 

pen/fin 

coffee/copy 



pan/fan 
sipped/sift 
lope/loaf 
pig/fig 

pour/ four 
beep/beef 



Health 



paint/faint 
supper/suffer 
pups/puf fa 
limp/lynph 



pat/fat 
cops /coughs 
cop/cough 
pup/ puff 



Transportation 

packed/fact passed/fast 

plight/flight shipped/shift 
stripe/strife 



. Clothing/Consuroerism 

pad/fad passion/fashion 
pin/fin pit/fit 
cups/cMf fs cup/cuff 



Money and Services 

ipays/phasb cheap/chief 



past/fast 



Good Extras 



leaped/leafed 



/£/ /b/ 



Personal ID 



pride/bride 

iopping/sobbing 

sop/sob 



pen/Ben 
slop/slob 



Pood 



pack/back 

pie/buy 

played/blade 

cop/cob 

pan/ban 

pressed/breast 



pea/be 

pig/big 

pound/bound 

cup/cub 

poured/board 



pack/bjck 

pox/box 

pressed/breast 

pus/bus 

•taple/atable 

lope/lobe 

rip/rib 



Health 



pore/bore 

palro/balni 

plead/bleed 

rapid/rabid 

nipple/nibble 

lap/lab 



Housing 



poured /board 



prick/brick 



Transportation 



path/bath 

pus/bus 

rope/robe 



pike/bike 

rapid/rabid 

cap/cab 



Clothing/Consumer ism 

pair/bare 
pleat/bleat 
cap/cab 
slop/slob 



patch/hatch 
rope/rob 2 
rip/rib 



a 

m 



Eroployment 



pace/base peg/beg 
mop/mob 



Money and. Services 



pay/bay 
pond /bond 
pill/bill 



pie/buy 
peg/beg 
pet/bet 



Good Extras 



pad /bad 
pit/bit 
simple/symbol 



pest/best 

arople/amble 

slap/slab 
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ni ixi 



Personal ID 



lap/rap 



jelly/ Jerry 



liver/river 
lot/rot 
glaaa/grasa 
fly/fry 
coal /core 



Food 



loot/root 
fl eaa/ freeze 
belly/berry 
atole/atore 
bill /beer 



Health 



lice/rice 
f leaa/freese 
litt/wriat 
lung/rung 
glow/grow 



liver/river 
lip/rip 
lump/ rump 
belly/berry 



llouaing 



limb/rim 

lamp/ranp 

glaaa/graaa 

loon/room 

leak/reek 



lake/rake 
files/f irea 
lock/rock 
lug/rug 
wall /war 



Transportation 



lace/race 
lane/rain 
lied/ride 
load /road 
long /wrong 
fly/fry 



lack/rack 

late/rate 

light/right 

lock/rock 

claah/craah 

tile/tire 



Clothing/Consumer ism 

lag/rag leak/reek 
lip/rip loom/ room 

clutch/crutch clasli/craah 



Ul 



Employment 

lied/ride filing/firing 
files/ fires bore/bowl 



Money and Services 

lack/rack late/rate 
loot/root stole/store 
bill/beer poor/pole 



Good Extras 

law/raw cl imb/crime 

cloud/crows hills/hears 
collect/correct 
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/•/ /ih/ 



Pergonal ID 



self/slielf 

• ingle/shingle 

see/she 



Food 



sigh/shy 
Sue /shoe 



sack/flhack 

aealed/ahield 

self/shelf 

sour/ahower 

baaa/baah 



aake/ahake 

aeed/ahe^d 

aip/ahip 

auit/ahoot 

meas/meah 



aave/shave 

ain/ahin 

aore/ahore 



Health 



seat/sheet 
aock/shock 
sour/ahower 



Housing 



aack/ahack 
aeat/aheec 
aingle/ahiiigle 
leaae/leaah 



aaid/ahed 
aeep/aheep 
leaaed/leaahed 
meaa/neah 



Tranaportation 



faacen/faahion aip/ahip 



Clothing/Conauroer tsro 

aock/ahock aown/shown 
aue/ahoe sort /short 

faaten/faahion au it /shoot 



Employment 



claaaed/alaahed 



Money and Servicea 



aave/ahave 
aign/ahine 
leaae/)eaah 



aell/ahell 
leaaed/leaahed 



Good Extras 



aaid/ahed 
ao/ahow 
aeed/ahe^d 
laat/laahed 



o 



aaroe/ahame 
maas/mash 
claases/clashea 
claaa/clash 
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Personal ID 



girl/curl 
gold/cold 



glad/clad 



gain/cane 
goat /coat 
piggy/pinky 
aag/aack 
pig/pick 



Pood 



glaaa/claaa 

gr^ib/crab 

lag/lack 

tag/tack 

hog/hock 



Housing 



glowa/cloae 

got/cot 

guCCer/cuCCer 

crag/crack 

brig/brick 



glue/clue 
graaa/craaa 
league/leak 
bug/buck 



Transportation 



grease/crease 
hag/hack 



lug/luck 
rag/rack 



Eroployment 

gain/cane gap/cap 
glass /class goal/coal 
gum/come bagging/backing 



Money and Services 

gash/cash gold/cold 
greed/creed hog/hock 
bug/buck 



22i 



Health 



gall/call gauze/cause 
bag/back 



Clothing/ConsuBierism 

gap/cap ^ape/cape 

glad/clad goat /coat 

Cagging/tacking tugging/tucking 

tag/tack frog/frock 
grease/crease 



Good Extras 



gane/came 
ghost/coast 
bigger/bicker 
lag/lack 



gave/cave 
good /could 
piggy/picky 
rag/rack 



LiL_hL 



Personal ID 



Sue/zoo 

niece/knees 

floss/flaws 



lacy/lazy 

loose/lose 

niece/kneea 



sink/zinc 
piece/peas 
ice/eyet 
spice/spiea 
price/ prize 



Food 



sip/zip 

trace/trayt 

lice/lies 

rice/rise 

aauce/taws 



Health 



sink/zinc 

racer/razor 

fleece/fleas 

ice/eyes 

flota/flawa 



routicle/niuzzle 
face/phase 
niece/kiiees 
dose/doze 



•ewn/zone 

piece/pea8 

aauce/aaws 



Homing 



sink/zinc 
peace/peas 



Employment 



race/raise 

racing/raising 

pace/pays 



races/raises 
face/ phase 
aauce/saws 



Transportation 



sevn/zone 
races/raises 
bussing/buzzing 
bus/buzz 



facing/phasing 
racing/raising 
buses/buzzes 



Money and Services 



race/raise 
pace /pays 



prices/prizes 
price/prize 



Clothing/Consumerism 



seim/zone 
lacy/lazy 
lace/lsys 
niece/knees 



sip/zip 
piece/peas 
fleece/fleas 
loose/ Icse 



Good Extras 



00 



see/z 

sounds/zounds 
place/plays 
since/sins 
base/bays 



fiing/zing 
ceasing/seizing 
force/ fours 
cease/seize 
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fee/V 
life/live 



Personal ID 



feel/vea) 



HouBing 

fan/van final/vinyl 

fine/vine 

ahuff led /shove led 

i nfes ted/invested 

infesting/investing 



. Employment 

fault/vault file/vUe 
fail/veil proof/prove 



[ti hi 



Pood 



feel/veal 
half/halve 



calf /calve 



Health 

infested/invested 

infesting/investing 

fat/vat 



Transportation 



fan/van fee/V 
fender/vendor t^Tvylyav'^ 
leafing/leaving safar/saver 
shuffled/shoveled 



Clothing / Consumerism 

fail/veil 



Money and Servicea 



fault/vault 
fender/vendor 
safe/save 
infested/invested 
infesting/investing 



fee/V 

safer/saver 

thief/thieve 



Good Extras 



o 

i 

SO 



fear/veer 
fine/vine 
belief/believe 



fast/vast 

few/view 

refuse/reviews 



2'^ 



tear/dear 

tenas/dense 

title/tidal 

eaten/Eden 

bright/bride 



Peraonal ID 



teen/Dean 
tick/Dick 
putting/pudding 
heat/head 



Food 



diU/ciU 
tip/dip 
Cuck/duck 
awee ten/Sweden 
bitter/bidder 
pi ant /planned 



tin/din 

Cried/dried 

eaten/Eden 

aeat/aeed 

beet/bead 



Health 



tick/Dick 
toe/doe 
tenae/dense 
fat/fad 



tide/died 
trunk/drunk 
hurting/herding 
debt/dead 



Houaing 



tile/dial 

train/drain 

aeating/aeeding 

heat/heed 

bet /bed 

built/build 



tore/door 

tent/dent 

betting/bedding 

•eat/aeed 

let/led 

cot/cod 



Tranaportation 



tent/dent 
town /down 
trip/drip 
heating/heeding 
acenting/aending 



ton/done 
train/drain 
trunk/drunk 
cart/card 



Clothing/Consumer isio 



tear/dare 

tuck/duck 

try/dry 

pleat/plead 

fat/fad 

hat/had 



tie/die 

tore/door 

patting/padding 

neat/need 

coat/code 



O 



Employment 



rating/raiding 
debt/dead 



aeat/aeed 
plant/planned 



Money and Servicea 



tip/dip 

bitter/b«dder 

betting/bedding 

bet/bed 

bit/bid 



tine/dime 

traitor/trader 

debt/dead 

plant/planned 

coat/code 



Good Extras 



ten/den 
to/do 
bat/bad 
at/add 



tied/died 

ton/done 

sat/flad 
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/ch/ /ah/ 



Personal ID 



chair/share 
cheer/sheer 



cheat/sheet 



Food 



cheap/aheep 
cherry/aharry 
hatched/haahed 
batchea/baahea 



cheeae/ahe^a 
chop/shop 

natched/naahed 

crucch/cruah 



Health 



chf 4ik/ahiek 
chalk/ahock 
crutchea/cruahea 



chin/ahin 
crutch/cruah 



Housing 



chair/ahare 



Eroployaent 



chooae/shoea 
chose/ahowa 



chore/ahore 
vitchea/wiahea 



Tranaportation 



chip/ahip 

chipped/ahipped 

catching/caahing 



Money and Servicea 



chair/ahare cheap/aheep 
catch/caah cheat/ahcet 
catching/caahing catchea/daahea 



Clo thi ng/Conaumer iam 

chev/ ahoe chooae/ahoea 
matched/aaahed watched/washed 
vatching/waahihg watchea/waaher 
cheat/aheet 
cheat ing/aheeting 



Good Extras 



chatter/ahatter chalk/ahock 
which/wiah 



o 
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Pergonal ID 

dead/Dad aaid/aad 

Beth/bath Ben/ban 

pet/Pat x/axe 
•ex/aacka 



/e/ UL 



Pood 

fed/fad beg/bag 

peck/pack hem/haai 

pen/pan better/batter 
bread/Brad 



Health 

dead/Dad head/had 
leg/lag flefih/flash 
Beth/bath neck/knack 



Housing 



bed/bad 
net/mat 



lend /I and 
aet/aat 



Tranaportation 



aend/aiind 
trek/track 
gueaa/gaa 
peat/paaaed (paat) 



vreck/rack 
gem/ jam 
left/laughed 



Clothing/Consumer i soi 



fed/fad 

leather/lather 



mend/manned 
veat/vaat 



Eroploynient 



nen^man 
X/axe 



letter/latter 
aex/aacka 



Money and Services 



lend/ land 
send/sand 
bet/bat 



apend/apanned 
beg/bag 



Good Extras 



end/and 

then/than 

leat/laat 



shell/shall 
slept/alapped 
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APPENDIX 0 



ACTIVITIES /TECHNIQUES 

W« h«v« iaeludtd nia« •ctivici«8 which RZEP ceaehers have us«d 
succMs fully in our ESL elaasas. Thasa inacruccional accivicias provide 
for language pracciea which can ba applied in Che real world. In planning 
laacruccion, one should keep in mind chat "while all language is language 
praccice, noc all language praccice is language u«e."l 

We hope Che accivicias included in chis seccion will help ceaehers 
prepare lessons chac lead co real connunicacion. Teachers may also want to 
consulc Che following resource manuals for more ideas: 

English as a Second Language Resource Manual. Volume II . The 
Incensive English as a Second Language and CulCural OrienCacion 
Program. SouChaasc Aaia, 1982. 

Language Teaching T echniques . Raymond C. Clark. Braccleboro, 
Vermonc: Pro Lingua Associaces, 1982. 

Connunicacion Scarcers. Judy Winn-Bell Olsen. San Francisco, 
California: The Alemany Press, 1981. 



IChriscopher Bnimfic, Problems and Principles in En glish Teaching, 
Pergamon Press, Oxford, 1980, p. 12i. 
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D.2 

DIALOG CREATION 

Purooaa 

To elicit a dialog through pictures and gestures. 
Students generate language at their level. 

Directions 

Teacher chooses a situation relevant to the topic being studied and 
defines the roles involved, instead of presenting a prepared dialog, 
the teacher uses pictures and gestures to elicit the dialog from the 
class. The teacher accepts all suggestions from the students and 
encourages them to vork together to provide the correct grammar. I-'s 

fr?niL?5"f o» the overhead projector and then move 

to individual handouts. 

1. Teachar takes one role and the students take the other role to 
elicit the entire dialog. 

2. Repeat the dialog with each half of class taking one of the roles. 

3. Give handouts of pictures for individual pair work. 

Can be followed up with substitution- drills, discussion of alternative 
ways to say the same thing, and writing the dialog. 

Example 

See nexs page. 
Applications 

Finding a Job: Making an appointment for an interview. 

Telephovie: Extending/declining an invitation. 

Health: Talking to the doctor about health problems. 

Clothing: Exchanging merchandise. 



90 
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LINE DIALOG 

Puroose 

To practice short dialogs nuosrous times with different 
partners. Stimulates peer teaching. 

Directions 

1. Students form two lines facing each other. 

2. Students in Line A have cue cards to elicit responses from 
students in Line B. 

3. Line A remains stationary, repeating the same questions while Line 
B answers and moves to the right. Continues until everyone in 
Line B has responded to everyone inline A. All pairs are 
talking at the same time . 

4. Line A gives cue cards to whoever is opposite in Line B. Repeat. 
Example 

Food A. 



ERIC 



^1 ^2 ^3 ^4 
Bj-^ B B B 
Line A has cut cards of food pie Cures. 

Ai: (holding csrd) Vm going to th« store. Do you need anything? 
B]^: 7es, I need sone lettuce. 

A] ^: Rov such? 

B] ^: Two heads. 

A2: (holding card) I'm going to 

B]^: Yes, I need some atilk. 

Variations 

Loif levels may have one simple identification question. Higher levels 
My have three or four exchanges per cue. 

Applications 

Personal id Picture of globe, »k ••Where are you from?" 

Clothing Clothing pictures and prices, ask "What is chis? 

How much is it?" 

of aiclc person, ask ^^What's che matter with 
him? What should he do?" 

Finding a Job Visuals of workers, ask "What does he do? '^ere 

does he work?" 

23 u 
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RESPOND! 
(Total Physical Response) 



Purpose 



To incroduce new vocabulary and graaaoacical structures within the 
context of a task/process. Reinforces listening skills as students 
observe the task being performed. 



directions 

Select a task/ process that can be easily demonstrated with gestures, 
visuals, and/or props. First, the teacher goes through the process, 
stating the steps as they are performed. Once the students understand 
the process, the entire class performs the task as the teacher 
directs. Finally, the students can give the directions to partners. 

Examples 

CooBunity Services (Post Office) 

1. Fold the letter. 

2. Get an envelope and stamp. 

3. Put your letter inside the envelope and seal it, 

4. Write your natse and address in the upper left corner. 

5. Write your friend's name and address in the middle. 

6. Don't forget the zip code! 

7. Lick the stamp and put it in the upper right comer. 

8. Go to the mailbox and drop your letter inside. 

Variations 

!• Students can write their own processes. 

2. Follow-up can take the form of questions about 
the process. 

Applications 

Health Taking medicine. 

Housing Performing a household chore/repairing. 

Finding a Job Completing an application. 

Pood Preparing food with a recipe. 

Telephone Using a public phone. 
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ROLE PLAYS 



Purpose 



To prtctice speaking and listening skills within real contexts, 
Encourages spontaneous speech. Gets teacher out of center- 



Directiona 



Have students work in pairs. Each student has a role and cue of what 
to say. Students carry on their conversations in their own words 
using the ideas on their cue cards. 



Example 



Telephone: taking and leaving messages. 



Call and leave a 
message for friend 
to call back. 



7ou don't understand 
English very well. 
Ask caller to speak 
slowly and repeat 
twice. 



Variations 



I. 
2. 



No cue given. 

Cue cards can have visuals to stimulate a dialog/ situation the 
students have practiced (e.g., an accident picture to role play a 
911 emergency call). 



Applications 
Clothing: 



Health: 



Housing: 



Finding 
a Job: 



Clerk: You don**' want to 
accept return. 

Patient : Request a doctor's 
appointment for a checkup. 

Tenant : You need something 
repaired. 

Friend Working : Tell your 
unemployed friend about a 
job opening where you work. 



Customer: Ask to return 
clothing and give reason. 

Receptionist : Offer several 
different appointment times/ 
dates 

Manager : You can't do an/ 
work until next week. 

Friend Unemployed : You 
don't want to work in the 
same place as your friend. 
Give other preferences 
for jobs. 
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SXMOLATIONS 



?urpoa< 

To prepare sCudeaca for real-life Casks by contextualizing language. 
Directions 

Set up eh« room with enough propa/visuals so that the students 
understaaC :he setting and situation. Assign different roles to be 
played i.a the sitmilation. Students can be involved in determining 
the setting and roles as well as in preparing the necessary props. 

Example 

Money/Banking; Set up a bank with customers and tellers. Customers 

J« J! l^*t^' idwtification and ask customers 

to endorse checks. Teller gives the correct amount. 

Applications 
Health . 
Cosaninity 
Food 

On the Job 
Clothing 
Personal ID 



Clinic receptionist, nurse, doctor, patients. 
Post Cfirte: postal clerks and customers. 

Restaurant: host/ess, waiter/ess, busperson, cashier, 
cook, customer. 

Work Setting: supervisor explains tasks to employees. 
Department Store: clerks and customers exchanging items. 
Party: hosts and guests. 
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MATCHING GAME 



Purpose 

To rainforce vocabulary and structures taught. 
Directions 

Prepare sets of 3 x 5 cards with pairs of words or visuals. Cards ar 
put in two stacks on the table. Students pick one card from each 
stack, hoping to find a pair. If the cards match (a pair), student 
makes a statement/sentence about the pair. This activity can be done 
in as m4uy small groups as there arc sets of cards available. 

Exam ple 

Ettploymtntt Cards with job elclas and corresponding work tasks. 

1. Titles (cashier) 

2. Tasks (takes laoney) 
*A cashier takes money. 

Variations 

1. Usa pictures instead of vords. 

2. Use words and abbreviations. 

3. Use three stacks of cards. 



1. Weather conditions (cold). 

2. Clothes (coat). 
*It's cold. Wear a coat. 

1. Sick/injured people (headache). 

2. Treatnent (aspirin). 

*I have a headache. Take an aspirin. 

1. Want ad abbreviations (F.T.). 

2. Full forms of the abbreviations (full-time). 
*"F.T.'' means full-time. 

1. Envelopes with incomplete addresses. 

2. Missing components of addresses. 
♦What's the zip code? It's 20715. 



Applications 
Clothing 

Health 

Finding a Job 

Connuni ty 
Servieeii 
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INFORMATION CAP 

Furoos e 



To practice asking and answering questions. Reinforces speaking and 
listening skills as students are forced to understand each other and 
to make themselves understood. Good to practice asking for 
clarification. 



Directions 



Teacher prepares a master handout that can be used to delete different 
pieces of information on two sets of handouts. Handout "A" will have 
some information deleted that handout "B" will provide. Handout "B" 
will have some other pieces of information deleted that handout "A" 
will provide. Class is divided In pairs, one student with "A" and the 
other with "B." Students must ask partner questions to get 
information necessAry to fill In missing Information. 

Example 

Pood: Have a simple menu prepared with different prices deleted on 
handouts "A" and "B." 

Variations 

1. Handouts may be pictures, ffl«ps, or charts. 

2. Students can go Into the connunity with a questionnaire to gather 
information from two different places (e.g., two local stores, 
two banks, two adult education programs). 

Applications 

Housing Diagrams of houses/apartmencs with missing pieces of 

furniture. 

Transportation Grid maps with buildings missing or unnamed. 

On the Job Schedule of workers' casks, deleting casKS at 

different times /days. 

^"•^^y Family tree with different relationships/ages not 

filled in. 

Clothing Department store floor plans wich different 

departments unnamed. 
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PROBLEM SOLVING 



Purpose 



To practice skills of persuading, compromising, agreeing, and 
disagreeing. 



Oireccioni 



The teacher presents a problem or situation and provides some possible 
choices or solutions. The students work in small groups to come to a 
consensus about which solutions/choices are the best. Finally, each 
group must present its decision and reasoning to the whole class. 



Example 



Housinj: Students are given a visual of a house in disrepair. Tell 
them that the landlord will only repair three problems this 
month. Each group must decide which three problems should 
be corrected first. (Sample problems: broken steps, broken 
front window, leaking ceiling, broken front door lock, 
broken toilet, clogged kitchan sink, no bathroom light, 
broken refrigerator door.) 



Variations 



Present problem/situation but offer no choices or solutions. 
Applications 



Finding a Job 

Food 
Housing 
On the Job 



Hire one person for a particular job, given a job 
description. Read five resumes and decide which 
person should get the job. 

Open a new international restaurant in town. Decide 
name, how to decorate, menu items, and prices. 

Use local. housing ads to find a house/apartment for 
a specified family. 

Present a cultural misunderstanding that migh-. arise 
between two employees. Decide how to best handle 
the situation. 
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CIRCLE CUES' 



To practice asking and answering questions, 
expressing needs and seeking advice. 



Good for practice in 



Directions 



Students ^it in a circle. Each student has a card with a picture or 
written cue. The teacher starts hj asking one itudent a question 
such as, "What would 70U like to eat?" Student then looks around at 

the pictures available and sajs, "I'd like a The 

student holding that picture must then give it to the student 
requesting the item. Students then continue asking and answering, and 
teacher steps outside the circle. 



Example 



ypod: Cards with food pictures. 



A: 
B: 

C: 

B to C: 
C: 
B: 
etc 



What would 70U like to eat? 

I'd like a haaburger. 

Here's jrour hamburger. (Here 70U are.) 

What would 70U like? 

I'd like a salad. 

Here 70U are. 



Housing; Cards with apartment needs on one side and apartments 
available on the other. 



Variations 



A: 
B: 
C: 
A: 



I need a two-bedroom apartment. 

I have one for $400, no utilities included. 

I have a two-bedroom apartaent for S400 with utilities. 

Thanks, I'll take the $400 apartment with utilities. 



Student A can state need and then have others of far what is on their 
cue cards. Student A can reject offers until he/she hears one that is 
acceptable. 



♦From lESL/CO Resource Manual, Volume tl. 
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CIRCLE CUES (Cont'd) 



Applications 

Clothing Pictures of clothing with prices. 

Cards with appointment times and dates. 

A: I nMd a, dentist appointment for the 23rd. 

B: I have one at 2:00. 

A: I can't come then. 

C: I have one at 3:00. 

A: Thank you. I'll come at 3:00. 

Finding a Job Cards with jobs, salaries, and conditions. 

A: I'm looking for a job. 

B: I have a cleaner job at $3.50/hour. 

C: I have a buaperson job at $3.35/hour, plus tips. 

A: Oh, good. I'll take the busperson job. 



APPENDIX E 
SUGGESTED RESOURCES 



This is a list c£ eh« resources cited on the performance objective 
pages. The annotations indicate books which can serve as core texts for 
the specified levels. 

Boyd, John R. - and Mary Ann Boyd. Before Book One . New York: Regents 
Publishing Company, Inc., 1982. 

Breyer, Pamela. GraamarWork 1 and 2 . New York: Regents Publishing 
Company, Inc., 1982. 

Carver, Tina Kaaloff, and Sandra Douglas Fotinoa. A Conversation Book; 
English in Everyday Life. Books One and Two . Englewood Cliffs, New 
Jersey: Prentice-Hall, inc., 1977. 

DePilippo, Judy, and Michael Walker. Lifeakills I and 2 . Reading, 

Massachusetts: .\ddison Wesley Publishing Company, 1982. (A-II, B-l) 

Ferreira, Linda. Notion by Notion . Rowley, Massachusetts: Newbury House 
Publishers, Inc., 1977. 

Foley, Barbara, Howard Poman, and Gretchen Dowling. Lifelines 1 . New 
York: Regents Publishing Company, Inc., 1981. 

Freeman, Daniel B. Speaking of Survival . New York: Oxford University 
Press, 1982. (B-II, A-III) 

Httsak, Glen, Patricia Pahre, and Jane Stewart. The Work Series . 
Sewickley, Pennsylvania: Hopewell Books, Inc., 1976. 

Kaltner, Autumn, and Gretchen Bitterlin. English for Adult Competency. 
(B^III)' Cliffs, New Jersey: Prentice-Hall, Inc., 1981. 

Keltner, Autumn, Leann Howard, and Fvancis Lee. English for AduU 

Competency, Book I. Englewood Cliffs, New Jersey: Prentice-Hall, 
Inc., 198L; (A-ni, B-II) 

Molinsky, Steven J., and Bill Bliss. Side bv Side, Books One and Tvo . 
Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1981, 

Motta, Janice C. , and Kathryn L. Riley. Impact! Books 1 and 2 Reading, 
Massachusetts: Addison-Weslay Publishing Company, 1982. (A-II) 
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Mrewicki, Linda, and Peetr Furnborough. A New Scare. Student's Book and 
Lifraey Workbooks 1 and 2. Ezater, New Hampshire: Helaemann 
Educational Books, 1982. (Literacy, A-I) 

Robinson, Catherine, and Jenise Rowekaap. Speaking Pp at Work . St. Paul, 
Minnesota: International Institute of Minnesota. 

Savage, K. Lynn, Mamie How, and Ellen Lai-Shan Yeung. English that Works. 
land_2. Clenview, Illinois: Scott, Foresoan and Companv,- 1982. 
(A-III, B-II, B-III) V .1 

Schurer, Linda, Editor. Everyday English. Volume I . San Francisco, 
California: The Aleoany Presa, 1979. (A-I) 

Wardhaugh, Ronald, et al. English for a Changing World. Cue Books 1 and 2 . 
Glenview, Illinois: Scott, Foresman and Company, 1976. 

Other useful resources, not indexed to the curriculum, can be obtained from 
the following publishers: 

The Aleffl«u7 Press 

Live Action English for Foreign Students 
Hopewell Books, Inc.- 

The Money Series 
The Health Saries 

Longmans Inc. 

Around Town 
It's gp to You 

National Textbook Company 

Building Real Life English Skills 

Play and Practice 

The Vocabulary Builder 

Newbury House Publishers 

Can't Stop Talking 

The Non-stop Discussion Workbook 

Oxford University Press 
Jazz Chants 

Jazz Chants for Children 

Oxford Picture Di ctionary of American English 
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APPENDIX^ IKS QUESTION'S AMD PP.CGRZCS REPORTS 
ONE HUNDRED SAMPLE QUESTIONS THAT CAN BE ASKED BY THE INS 
TO THE TEACHERS: 

Th« fo Hewing is a list of 100 questions supplied to us by INS 
that ara commonly asked of amnesty candidates preparing for 
their permanent residence car-. They have been reorganized by us 
xnto categories related to what you are teaching. We strongly 
urge you to use these questions or the information in them, if the 
It IS appropriate for the level that you are teaching. We have 
also analyzed our progress reports and have listed a 
corresponding question number next to competiences that we may 
cover in class. Progress reports may be found at the end of this 
Supplement. 

I. AMERICAN INSTITUTIONS AND TRADITIONS 



A. THE FLAG 

1 , 



65 



What are the colors of our flag'^ 
Red, White, and Blue 

How many stars are there in our flag'' 
Fifty (50) 

What color are the stars on our fleg' 
White 

What do the stars on the flag mean^ 
One for each state in the union 

How many stripes are there in the flag"* 
Thirteen (13) 

What color are the stripes^ 
Red and White 

What do the strioes on the flag fr\e = rr 

They represent the original 13 states 

What IS the national anthem of the United Staze- 
T>e Star-Spang lad Banner 



63. Who wrote the Star-Spang 1 ed Banner'' 
Francis Scott Key 



B. CITIZENSHIP 



What Immigracirn anc Naturalization 



:5 used to aociy tc tecone a naturalized zitirer,' 
Form N-UOO, "Application to File 'Pet'ition for 
Natural i zation" 
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86, Name one benefit of being a citizen of the Unit^c 
States, 

Obtain federal government jobs; travel with a U.S. 
passport; petition 

for close relatives to come to the U.S. to live. 

87. What is the most important ncht granted to U.S. 
citizens? 

The right to vote 



C. ELECTIONS 



2V. Who elects Congress? 
The people 



65. What is the minimum voting aae in tr^e 'Jr.it<?- 
States? 

Eighteen (18) 

95. In what month do we vote for the President^ 
November 

99. What are the 8 major political parties m the L.3. 
today? 

Democ.-at ic and Repub 1 ica 



D. THE STATES 



3. How many states are there in the i;nion' 
Fifty (50) 

h7. What are the 49th and f^Oth states of the Umcr' 
Hawaii and Alaska 

100. how many states are tnere m the JmtPd Sta-c-=^ 
Fifty (50) 



E. THANKSGIVING 



55. .>;hv did the Pilgrims z^r^s to A.r^nca^ 
For religious freedom 

58. What nclidav was celebratsd for rh© ^irs^ ^ ; - 
tne American colonists'^ 
Thanksgiving 

73. Who helped the Pilgrims i r. ^mf?^- iza^ 

The American Indians (Native Americans) 
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7a. What IS the name of the ship that br-j^cjht the 
Pilgrims to America? 

Th e May f 1 o wer 



JULY ^TH 



9. What IS the ^th of July'^ 
Independence Day 

10* What IS the date of Independence Dav'^ 
July ^th 

11. Independence from whom? 

England 

12. What country did we fight during the Revo lut lonar 
War^ 

England 

13. Who was the first President of the United States" 

Georg* Washington 

59. Who was the main writer of the Declaration c*' 
I ndependence? 

Thomas Jefferson 

60. When was the Declaration of Indepencpnce adCD^eC^ 

July ^, 1776 

61. What is the basic belief of ^he Dec 1 ara i cr : 
Independence? 

That all men are created equal 

'"5. What were the 13 onomal states t^^s - 

called^ 

Colonies 



HISTORICAL PEOPLE 

^5. Who said, "Give me liberty or give me ^eath.'^ 
Patrick Henry 

13. Who -^as the first President of the LmtecJ S*:atP5' 
George Washington 

Tl. Which Fresidert is callea tr-.e - ^' z 

ccuntrv" ^ 

George Washington 

9h. l^hLcn president was the first Co.r.ander : - - 
the U.S. mil i tary ^ 

George Washington 
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59. Who was the main writer of the Declarat^or of 
Independence'? 

Thomas Jefferson 

dS. Who was President during the Civii ^ar ^ 
Abraham Lincoln 

69. What did the Emancipation Proclamation Co^ 
Freed many slaves 

79. Which President freed the slaves'? 
Abraham Lincoln 

^9. Who was Martin Luther King, Jr.'? 
A civil rights leacier 

OUR GOVERNMENT 

THE GOVERNMENT STRUCTURE 

♦ ORGANIZATION: 

B3, How many branches are there in our aovernmenr? 
Three (3) 

a^f. What are the three branches of our government^ 
Legislative, Executive, and Judiciary 

78. What kind of government does the United State^^ 
have? 

Republ lean 

♦ LOCAL GOVERNMENTS: 

50. Who is the head of your Iccal go vemrrent 
( insert local in-^ormat ion) 

57. What IS the head executive of a c\t.' c^ve'-nmer-^ 
called'? 

Mayor 

♦ STATE GOVERNMENTS: 

^0. What is the capital of your state^ 
( i nser t local i nf or ma t i on ) 

56. What IS the head executive of a scate uo e: i .-^e?.^ ^ 
called'^ 

Governor 



^1. t^J^^o IS the cu--ent governor o** /cui r-ate^ 
< insert local information) 
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CONSTITUTION 

19. What is the ConsT: * tu 1 1 c 

Th« supreme law of the land 

20. Can the Constitution be chanced'^ 

Yes. 

21. What do we call a change to the Const i tut lon^ 

Amendments 

22. How many changes or amendments are there to the 
Const i tut ion? 

Twenty-Six (26) 

33. What IS the supreme law of the United States" 
The Constitution 

bU. Where does freedom of soeech came from*? 
The Bill of Rights 

65. What is the minimum voting age in ^he United 
States? 

Eighteen (18) 

80. In what year was the Constitution written'? 
1787 

8^. Whose rights are guaranteed bv the Constitution 
and the Bill of Rights'? 

Everyone (citizens and non-citizens living in 

the U.S.) 

85. What IS the introduction to the Cons t : ru t i c n 
cal led? 

The Preamble 



THE BILL OF RIGHTS 

39, What IS the Bill of Rights'' 

The first 10 amendments of the Constitution 

76. Name 3 rights or freeaoms auaranteed b / th^ E.:i 
of Rights. 

^* . right of freedom of speech, prese, 

religion, peaceable assembly and requesting 
change of government . 

2. The right to bear arms (the right to have 
weapons or own a gun, though subject tc 
certain regulations). 

3. The government may not quarter, or house, 
soldiers in the people' s homes during 
peacetiiTi9 wi:hout the people's consent 
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The government may not search or take a 
person's property without a warrant. 

5. A person may not be tried twice for the same 
crime and does not have to testify aqainst 
him/h«»rself . 

6. A persion charged with a crime still has some 
rights, such as the right to a trial and to 
have a lawyer. 

7. The right to trial by jury in most cases. 

8. Protects people against excessive or 
unreasonable fines or cruel and unusual 
punishment. 

9. The people have rights other than those 
mentioned in the Constitution. 
Any power not given to the federal government 
by the Constitution is a power of either the 
state or the people. 
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81. What are the first 10 amendments to the 
Constitution called? 

Th» Bill of Rights 

92. Name one right guaranteed by the first amendment. 

Freedom of: speech, press, religion, peaceable 
assembly, and requesting change of the government. 



THE PRESIDENCY 

13. Who was the first President of the United States^ 
George Washington 

51. According to the Constitution, a person must .Teet 
certain requ i rr.-ments in order to fce eligislg to 
become President. Name one of these recu : r-^ment^ . 

♦ Must be a natural born citizen of the United 
States; 

♦ Must be at least 35 years old by the time 
he/she will serve; 

♦ Must have lived in the United States for at 
least It* years 



Who is the President of the United States tc.da^ 
G©org» Busch 



15. Who IS the Vice-President of the Un^ te^ States 
today ^ 
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Dan Quayle 

Who elects the President of the United St<f.re9 
The electoral college 



Wh3 seccmes Presiaent of the Unitec States t^-.e 
President should die"^ 
Vice-President 
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18. For how long do we elecu the President" 
Four yoars 

^8. How many terms can a President 5erve'^ 
Two (Z) 

35. U'hat IS the executive branch of our goverrment'^ 

The President, cabinet, and departments under 
the cabinet members 

70. What special g^'oup advises th-^ President' 
The Cabinet 

^2. Who becomes President of the United States if the 
President and the Vice-President should die" 

Speaker of the House of rN«presentat i ves 

66. Who signs bills into law'? 
The President 

89. What is the White House"? 

The President's official home 

90. Where is the White House located*? 

Washington, D.C. (1600 Pensylvania Avenue. 
N.W.) 

91. What is the name o^ the President's official ncme^ 

The Uhite House 

92. Who IS the Co'Timander in Chief of t!-e i' . 
mill tary * 

The President 

95. In what month do we vote for the President" 

November 

96. In what month is the new President inaucurated" 

January 



CONGRESS 



25. What IS the legislative c-anch cf our cc ^er rii.er.t 
Congress 

56. Uhc makes tne laws in the United States' 
Congress 

2^. What 1^ ngress'^ 

Thte senate and tne House of Representatives 
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39. What are the duties of Congress'^ 
To make laws 

29. Who elects Congress? 

The people 

30. How many senators are there :n ConQre<5S^ 

100 

31. Can you name the two senators from vour state*^ 

< insert local information) 

38. For how long do we elect each senator? 
6 years 

33. How many representatives are there in Ponqr^-^ss^ 

3^. For how long do we elect the representative'^'" 
2 years 

32. Why are there 100 Senators ir. the Senate? 
Two (2) from e^c^ ^tate 

77. Who has ^'-.^ power to declare war? 
The Congress 

£3. Where does Congress meet? 

In the Capitol in Washington, D.C. 

88. What is the United States Caoitol? 

The place where Congress meets 

97. How many times may a Senator be re-elected" 

There is no limit 

98. How many times may a Congressman be re-eiectea^ 

There is no limit 

E. SUPREME COURT 

36. What IS the judiciary branch o^ our gc^ernme'V,^ 

The Supreme Court 

37. Wh. ^re the duties of the Supreme Cour^r 

To i nterpret laws 

^3. ..ho js the Chief Justice of the Supreme Ccurt^ 
William Rehnquist 

53. :^ho selects the Supreme Court :u^tic^= = ^ 
Appointed by the President 
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5<^. How many Suoreme Court Justices are there" 
Nin€? (9) 

67. What is the highest court m the United States'* 
The Supreme Court 

. Can you name the thi' teen original states'^ 
Connecticut, New Hampshi ?, New York, New Jersey, 

Massachusetts, Pennsylvania, Delaware, Virginia, North 
Carolina, South Carolina, Georgia, Rhode Island, and 
Maryland 



MISC. QUESTIONS: 

THE UNITED NATIONS 

82. Name one purpose of the United Nations. 

For countries to discuss and try to resolve world 
problems; to provide economic aid to many countries. 

WORLD WAR II 

^6. Which countries were our enemies during World War 11" 
Germany, Italy, and Japan 
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QuMtloas for tht INS EagUsh/Qyics Exam 



I. What are tha colon cf our flag? 

I How many sors are there ia our flag? 

3. What color are the stars on our flag? 

4. What do the sian on the flag mean? 

5. Hov many stripes are there in the flag? 

6. What color are the stripes? 

7. What do the stripes on the flag mean? 

8. How many states are there in the Union? 

9. What is the 4th of July? 

10. What is the date of Independence Day? 

II. Independence from whom? 

II What country did we fight during the Revolutionary War? 

13. Who was the first President of the United States? 

14. Who is the President oi the United States today? 

15. Who is the Vice«Prestdent of the United States today? 

16. Who elects the Pnaident of die United Srates? 

17. Who becomes Prjsadent of the United States if the President should die? 

18. For how long do we elect the President? 

19. What is die Coojtitation? 

20. Can the Coastitatioa be changed? 

2L What do we can a change to the Coastitntion? 

22. How many chaagee or i^Mdmeno are there to the Constitution? 

23. How maay braachee are diere ia our govemmeat? 

24. What are the three braaches of our govenmeat? 

25. What is the legislative breach of our government? 

26. Who makee the laws ia die Uaited Slates? 

27. What is Coagress? 

28. What are die duties of Coagress? 

29. Who elects Cauvtnt 

30. How maay seaaton are there ia Coagress? 

31. Caa you name the two seaaton from your state? 
3L For how loag do we elect each seaator? 

33. How oiaay represtaudves are there ia Coagress? 

34. For how loag do we elect the represeatatxves? 

35. What is die executive braach of our government? 

36. What is the judiciary braach of our government? 

37. What are die duties of die Supreme Court? 

38. What is die supreme law of die United States? 

39. What is die Bill of Rights? 

40. What is die capital of your state? 

4L Who is the current governor of your state? 

42. Who becomes President of the United Sutes if the President and the Vice-President 
should die? 

43. Who is die Chief Justice of die Supreme Court? 

44. Can you name die diirteen original states? 

45. Who said, •Give me liberty or give me death? 

46. Which countries were our enemies during World War I? 

47. What are die 49di and 50th states of the Union? 

48. How many terms can a President serve? 

49. Who was Martin Luther King, Jr.? 

50. Who is the head of your local government? 



Aaswtn 

I. Red, White, and Blue 
1 50 

3. White 

4. One for each state in the Union 

5. 13 

6. Red and White 

7. Thty represent the original 13 sates 

8. 50 

9. Independence Day 

10. July 4th 

II. England 

12. England 

13. George Washington 

14. Ronald Reagan 

15. George Bush 

16. The electoral college 

17. Vice-President 

18. Four years 

19. The supreme iaw of the land 

20. Yes 

21. Amendments 

2126 
23.3 

24. Letislative, Executive, and Judiciary 

25. Congress 

26. Congress 

27. Th« Senate and the House of Representatives 

28. To make lain 

29. The people 

30. 100 

31. (insert local information) 

32. 6 yean 

33. 435 

34. 2 years 

35. TJe President, cabinet, and departments under the cabinet members 

36. The Supreme Coun 

37. To interpret laws 

38. The Constitution 

39. The first 10 amendments of the Constitution 

40. (insert local information) 

41. (insert local infonnation) 

42. Speaker of the House of Representatives 

43. William Renquist 

44. Connecticut New Hampshire, New York, New Jcncy. Massachusetts, Pennsylvania 
Mali^?' ^'"'^ "^'"^'^^ Rhoae "fanT^d 

43. Patrick Henry 

4<. Germany, Italy, and Japan 

47. Hawaii and Alaska 

48. 2 

49. A civil rights leader 

30. (insert local infonnation) 

3 ». Must be a natural born citizen of the United Sutes; .Must be at least 35 year old by 
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COWIUNITY 



Identify country of origin on a «orld fiuo or globa. 
rd.ntify unitmt Stata. on a «orld map or glob«. 
Id»ntiry nuarticr o-f statss in tha USA. 

rnZ^^I^ ^*r?'"^* on a map of th« United States. 
Idantiry Arlington on a D.C. Metropolitan Reoion m^n 

Identify state and local regulations. 
Identrify cooMeunity services. 



6WWTH OF THE UNITED STATES 

— ~- Identify thm first Aawr leans. 

lill^tl^Z ^iT* '-^y they came, 

Identify key states on a U.S. map. 



Identity the three branches of government. 

Identify the current president. 

r"«^'*»"«='» °^ U.S. president. 

Identify the branch of government in which Conqrass -or'c- 

^^rriHTr^S: '""""^ °^ government in ^ich 1:^.-3-^,%:: " 
Identify the Supreme Court building. 
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mnriN LurMER kinq's birihoav 

MPMtlly M.irHn Luthnr Kl.ig and his l»p"rtflnce to 
U.S. history. 



cnEsioENrg* oav 

— litPiitiry r.«iig<. Ma5hli.gton an«l his li«portarH:e to 
U.S. history. 

" iVlnlrtJJ'' Lincoln and his l«portanre to U.S. 

UlZlVtl *I" "l*"*"*^"*- •*«> W»r on coins and bills. 

IdPntlfy the cuiront presi t of the United gtat». 
N.i<w the tenldeiici* of the U,S. President. 

'd-jntlly S of the qual I ricai.lons for president of the U.S. 



ST. PAiRicK's vnr 

I fy »••«• Pthnic qroup that celehrates this day. 
Il'r'li s'' H -thnlc groups that have ^o«e to 

"nlti 1' •^•'asnns for coning, and where the 



MrtmniniL day 

— - Itlentlfy Mliy and hoN It Is coHwieMarated. 

Identify tnn *aJor Mars In which th» United States 
pai tic lp«it«*a- 



LAG DAY 

- -~ lilniUfy and Hi?ncrlbp the U.S. flag. 

Icfpntify twa of the th It teen cdlonles. 
- IcffMitlfy fivi? 9tate«i other thafi Virginia. 



IJURfH or JULY 

~ Mnntirr^r'S"'"''."!.''''* neclaratlon of linJependenr^. 
Itlniitify the llevniut lunary War. 

" ;.'cVa:i?.r:riSr:nS:;:.r 

" .'2v::;;;r„r^Mir.'^*'"'"" -h.-*— to the 

- Ifc-orqe Manhlnqton his l...p„rt».Ke to the 

nevolutlonaiy Mar a.Ml thi- m-w gover,M»ent. 
Idnntify thr |ir enjdi'nts on imincy. 
-T Identify tHii riPP.hi«s th.it MP have In the U.S. 
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LABOR DAY 



Icfeiitify Mliy ami hnn It in relehr^trcl. 

Iilentlfy Joli tille*; aiid duties of peiiple wliii wni k In 

the sriiciiil . 



COLUHDIig DAY 

Identify Chi Intnpher Columbus. 

State the reason for his eMploratlnn. 

State the results of hl«* eMpIo^atlon. 



VCTERANS* DAY 

Identify nhy and hoM It is commrmorateH. 

Identify t%Mi major wars In wCilch the llnitod fitaler, 

participated. 



ttmMKGBIVlNO 

identify the Pilgrims and their reasoti for leaving 

their tountry. 
Name Miters they landed. 

Name the participants In the first Ihankngi ving fea t. 

Identify tHO frtedums we have In the U.S., inrludliig 

freedom of reMjIon. 
Identify wfien «nd hoM Thanksgiving Is relrbrated. 



OtIIOfNAS 

Explain freedom of religion. 

Identify major religions In the U.S. a«d In rniintr y of 

origin. 

Identify nften, by wliom and hoH Chrl'-.tmas Is cnlHirated 
Irt the 11. g. 



SfinN'Nfn r;ii;NAfiiitr hhiii' ' 

i:iii»viiiniii I7ir/,mir ni(N;imHtAiei int^mim I'lim ir •;f:iHMHn,Afif .,vn. 
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roURIII Ur JtlLV 

liiri "'"j;:..: — .«p. 

:Hr;.v;.r.r:;^x::r:: - 

.... «-v«h.t,o.,..ry U», .„Hl ,^ qovP,,««^l. 

— • •-*"y U-e P.."il*,i,l, on •o.«y. 

I.I.MUly IH,. f,eed.«5 that He have in th. 11.8. 



LABun onv 

: ^ ltl.M,ti.y Hhy and hoH It i« cplrt.ral«l. 

^ "to. ay,lcull..,e to 

•>.iiMil.H tuf ing, qfoMth of factoriM». 



cuLnnmis day 

••««-"Uly Uir i«tn|iher n»liii«li„;. 

!tl^U' Uin i».a..oM for Ills t>Mp|iir at ion. 

Sl.ilf. Uif f^Miltfi of hl^ f'Mpluratioii. 

^ •••••••Illy p|.,j„, ^^piorer of Korth Om-rU^ 



WICfinNS* DAY 

' •.I.MUfy Hl,y ,„Hl li„H It In ro*m,.pHi.ati.d. 

- «l«li*iitily lM«» rmiiitf Ifs lh.it foiialit Mifri, » 

» n...n.He h..tw,.,^ p.,M.^ l,„. .,,lta,y. 
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IKONKSCIIVING 



liltnlily Ihf* ,„H| tli.Mi iD^..Mn lot Us,y,,H| 

llinii roiiiitf y. 
~ W,iiiH» Mlime tlM-y laitHMil. 

f?*"^' tliM pai tlcipants In tl<«* lir<;t lh.iiilcM|> v iim lr,»..t 
"N.iiiH. the Lmintf les hIipi f* e.ir ly OmPi ii ^i, ^ettlei<; 

t.iw© frn« and the areas whfi f* tlif*y soltleil. 

• Identify Vliglnia and Ha<;sarf Mi«iet ts .iinI twii riihniie* 

lof ate thM nn a map ol the east tiiast. 

Idf*ntl y tHO ff^doMs we have in the U.S.. I.h ludiiHi 
rrendoin of rellqinn. 

Oesci Ihe Mlien and hoH rhanli<;givinq In relHn .iti-d. 



f«Pla*n freediiin of religion. 

Identify major religions in the U.S. ^iid mi i iiiinli v 
o9 Ol iglfi. ^ 

i:fr.«it-.^c, IS lelHM^l.Ml 

iti the U.S. 



1 1 iw Ni ••: !:M:NAiiiin ^ii^, 

i m-vuk;.,, iviiv.um. ii«Hj.nM.nin iH,.,m nmi i.: - .;, .v« 



GfMMIIfV 

IdenUfy LOMunlty MrvicM. 



IMIMIH V tic UNITED 8IATES 

IdeiilHy til. rir.t AMtrlcaiN. 

•lUentiry fly m»^nr r.glo.» «f il^Vi 

•Oulln. fciiatlai: and itlfliHcc. 



ttlMEHNMENI 

!ri::r. re!'cr - — * 
^ S ij 1:;: L^rjSS -™ - 



ERIC 9 
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MRriN LUIflER IClHB-8 •lRf9«MIV 



~ ~ MMoJl! ,. U.8. 

W.nllfy »h. U.«. pr..ld«,i. hIh, appear •„ col.« and 
----- il^'kl! Mw ciirr.nl prMldmt of th. llnlt«| 8lal.. 

IJrillr 1«-"""tl.n. for Ih. pr...*H.I of 



■T. PMmiaca mv 

----- .l;!^;!;^ '^I! ■^•^ "l-tor.l« Ihl. day 



•emiML DAY 

----- lli^nM^w t^'' I » i. co«M«oral«l. 

- -Explain Ih. dlff.r.nc. b.tH..„ p„,,„ ..^ ,h. ...Ilary. 



riM DAY 

: ' d.»crlb. Ih. U.S. flag. 

.U...l„y |,.e .Bla.-8„a.^,«, Ba„.H,r - 'a^"*; |. 
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••••••.Illy • — |i. 

•--"^irH-r :' '"•-X-.iv • 

si;::::: 

s:.'.;r~ - ••*•"•- ^ 

:::::: :j: Sri' 
tir.:r.::T:.-;:?:"i'^}irr^^^^ 

;;~:'i;.;'~ n; ".iir.r:;'."? ::7;: ;f '•■ 

'•~ «•...,.•.:?-;!,■,■• <"•.-.' . 

•• Mini. „„„„ 

::-::r :::: ::: r.:-- 
if :":^".r:ljH 

::.-■•■::::;.' :r-::.r £ ' 

"VV:;:;;,',,, 
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A.HMTM«,A. ,;„vnu,M.:m- .....AT.:., „,.,:,,„„,... 



^ 

^^^^ llm til|Wa|MMa» ■ A. « 

- ---•-:r?,;™'' -""-:'-: ;::2:: 

•m.i. tZ i^L. — V..— ..I ^ 

-•-^X::,:.-;..":" •"«••- . 



---^SlH'^^^^ ■'■ 

- — tlZlV/r 1- „.« 

— Ki!:.-,- „ " ' 



----- IHZW'/, :;:.:'!:':;:,•'-:'.• ..... . 



-I- •••""iiir M.^ ^ , 

:::;:;:\;r„:rr~ V' '■-•^ ir.-;; t;- 

V*;;"": ~ .* ^ -u. .. '« 




::.v-;.v ••••••• ^■:t;••:■,■.■;..'tv 

•!.„■ '„„", ■1....„l.-.l II - " " 

»IMI 11.11 ,,| |H|,» ' 

IM IIS V 19.101 

pf.-Vir;::vj:ri';v;:£v»l 

..:'::::r.~ L^rr^^ 

" — (4 "•■ '• - 

'i^'"' r:..'.:;:r:..;:.r:i"-~. 

• • 1191 A. II. ...... « ^ 

I Alum 

••••...Illy J,;; •* •^"••.i*#ai*,a. 

- „, 

7^ :;7.7:r i^'y •"-v *«.«..,. 

vi..«.r/;7:r;-:j^^^^^^^^^^^ 



••■I'rtlMKi IIAV 

" "• "-••'--» 

••••••"•Ilr Mil.... " •»..... 

" •••y I....! 

' .... .;;..•.!;;■:'■ 
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llll|»«(|il,|V||«> 

• if.»Mi If y n„, ,n , 

- .r..: - 

t:::::^'::::.::::]:^:^-^^^^^! 

" " .—.....-..MM, 



- -r.';. .... , ; 



iS^ III 



IHIMMNI*» li|,if4A||ini 

IIAIf 

" : 



OOMtMltV 

IT" JrtBiilIfy country of origin on • Morld Mp or olobo 
Ittonllfy iiw U.B.n. on • Morld m»p. ' 

iimntiry Virginia mud * ollior olotoo on a u B m^^ 
iJr'ill! LI?*=*I* '"^ e.pU.1 of Va. on m VmTiup. 

idmttlfy cfMMMmlly mfvIcm, 



anoHm in nc uniieo stmtcs 

lilMiliry Iho rirol AMTlcano. 

Ictonliry Iho rirol Mllloro and Mhy Ihoy cmmm 

Oorino fcsnilK and nismui. 

__ *»**»^ OWiwal viclnit- on a mo. 
««pl.|„ eonc.pt of Nanlfl Ommllnf. ^ 

Idmllfy kmy ttlalH on a U.B, up. 



aidonl fy tlw thro* part* to tho i:nn«tltutlnn n,nt thoir 

cinS'uS.S;?!'"* 'H.^irir .„..t. addod to t.» 

»»w Hr-t t»n OMrndBMito an tiN. Bill of Rialit. a.«l 

•Sr^r. throo lovolo of govornaont. 

i^J J" i'^* g«v«rn-Mmt that Arlington h^.. 

;s'';!c':-;::.ts:;.rj.vr''-«'» • 

Btmtm %mo poM«r« of lti» PrMlitonl. 

Idmllfy %hm currmi prMlil»M. 

8lal» iMo r»«poniilblllllM of Conors*. 

::::: 2:; ;r S ^ni^n.r '^^^ i::;^.. 

~ . If branch cif yoynrnMii^ of Ihir BnprifMf llnui 1 

O J^2^'** Court bul Idling. 



Nk^TIN LtfflCR KINQ-8 ■IRTHMV 



Idonl'/y lU^lln tulhmr King ond hlo Ifliporlonco lo U.S. 

hlttlory. 

fUmm Iho oovooonl during Iho I990*o and I960*o Mhlch 

Norliod for oquollly for «lnorlllo«. 
Idonlify iMo loodoro of Iho Civil RIghIo HovoMnI 

olhor Ihon Or, King, 

Blolo IMO roooono for tho Civil RIghIo ttovooonl. 

Doflnv cllocrlolnallon and oogrogallon, 

Naoo Iho im prooldonlo Mho oldod Iho Civil RIghIo 

ttovoiioni In Iho i9M*a, 

•ENpialn Mhal lo ooant by "Nom rronllor" and 

*Oroal Bocloly", 



raEBIDENra* MV 

idonlify Roorgo Waohlnglon and hlo loporlanco lo U«8o 

hlolory, 

aialo iMo cauoofl of iho flovolullonary Uar and Iho oajor 

roouilo, 

Slolo Iho purpooo of tho Ooclarallon of Indopondonco. 

idonlify iMo colonial loodoro of Iho Aoorlcan Rovolullon 

olhor than Boorgo Maahlnglon, 
Idonlify Mirahao Lincoln and hlo loporlanco lo Iho 

lloB, hlolory* 

flBlalo iMo couooo of Iho Civil Uar and Iho oajor rooull 

of Iho war, 

•Idonlify tho Ballio of Bollyoburg ao a oajor halllo. 

flidonllfy Iho Eoancipatlon Prociaoallon. 

«ENPialn wfe>r 13th, i%th, and iSth aoondoonio woro 

addod lo iho Conolitullon, 

idonlify Iho prooldonto Mho appoar on coino and billo. 

idonlify Iho curroni prooldoni of Iho UoB, 

idonlify all tho tfuaiif Icollono for f>rooldonl of iho 

Unllod Blaloo, 



BT. rUfRiCK'B SMV 

idonlify Iho olhnic group thai colobraloo ihio day. 

idonlify olhor oajor othnic groupo lhal havo cooo lo Iho 

U.Bo, Ihoir roaoono for cooing, and Mhoro Ihor oalllodo 
Localo on a oap Iho aroao Mhoro var louo olhnic groupo havf 
oolllod In Iho U.B. 

aEiipialn oajor movoo of loAlgrallon lo Iho U.S. 



teORIRL MV 

idonlify Mhy and hoM II l. coo^^ralod, 

::::: f^rr^jJ^ l^^^ ^^^^ »bo u.b. pamcipaiod 

in mu. Harbor and mroiii^ 

»•«• prMldwit. of ih. U.S. during IMI and UUI I 

Explain >1irr.r.nc. H.tM^.„ p„,,r. „^ *|,,t.,rv. 



T 



IflVEL B 4 



mm MV 

Idflmlify and d«scrlL:« %hm ||«8« flag. 

— •Idantlfy all IhlrlMn colonlM. 

•l€l«ntlfy l«n currant alalaa, olhar ihan Virginia. 

EMplaIn lha caua« and ramill af thm Uar mf IBItf. 

Idmllfy lha "Star-Bpanglad Bannar* and I la author* 

•Bay and Inlarprat Urn "Pladqa of Al laglanca''. 

nUBTN OF JULY 

8%alo hhm purpoao of Iho Oaclarallon of Indapondonco. 

Ciiplain lha Imo baalc princlplaa undar lying 

"all mm mrm craalad aqual". 

Idonlify fhoaaa Jafforaon a»^ hla conlrlbullon to Ihi 

DKlarallon of Indopondonca. 
Idonlify IImi Rovolullonary Uar* 

Idanlify Bonjaain Franklin and t^lm conlrlbullon lo lh# 

Rovolullonary Mar. 

Idanlify Boorgo llaahlnglon and hla loporlanco lo lha 

Rovolullonary Mar. 

Nam III* foro of govo r noorti of Iho ll«B« and OMplaIn 

Mhal it oaanv. 

Idonlify Iho Arllcio of Confodorallon. 

Idonllfy Iho Conolllullon. 

aldonllfy Iho Bill of RIghla. 

flSlalo Ihroo princlploa of Iho U.S. Consll lulloii. 



Idanlify Mhy and how II la colohralod. 

Idonllfy Job lllloa of pooplo Mho worli In Iho achool. 

Ooocrlbo iBtat-Unifiim* 

Blalo Imi roaoono Mhy Ihoy MOfo forood. 

Dof Ina Indualrlal W^volullon , 

Nam Imo loporlani Inyonllono of Iho Indualrlal Rovolullon. 

Cup lain aaoooblY iino and I la loporlanco lo nanufac luring. 

Blalo Imo offocia of Iho Indualrlal Rovolullon. 

'CMP lain hoM Iho Indualrlal Rovolullon offoclod loalgra- 

lion. 

'Blalo ruloa ^^lylng lo Morblng poopio and Molfaro 

roclplonia* 



GUiUNBUB OBV 

•Eiiplain Iho oollvallona for ONplorallon, 

idonllfy Ovrlalophor Coluobua. 

— Blalo Iho roaoono for * \m OMplorallon. 

Blalo Iho roouSIa of hkO ONplorallon. 

Idonllfy othor oajor OMplororo of Norlh Aoorlca. 

Idonllfy nallvo Aoorlcano and Mhoro Ihoy orlglnalod. 
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VETERANB* BAV 



Idonllfy Mhy and how II la cooooMiralod. 

Idonllfy Ihroo oaJor uaro In Mhlch Iho U.S. parllclpalod. 

Idonllfy Ino counlrloo lha I foughl «#||h and Iwo counlrloa 

lhal foughl agalnal Iho U.B. In World War I and II. 
*CNPl«ln Iho olgnlflcanco of Poor I Harbor and Hlraalil«« 

In UUII. 

'Idonllfy Iho prooldonlo of Iho O.w . during UUI and MMII. - 

Idonllfy Iho Imo counlrloa lhal bocaoo oaJor powora aflo>- 

HWII and alalo Iho lorn uood lo doocrlbo Ihoir 

rolallonohlp. 

ENplaIn Iho dlfforonco bolMOon polico and Iho nllllary* 



nWMCRBlVINB 

Idonllfy Iho Pllgrloo and Ihoir roaaon for loaving litoir 

counlry. 
— Raoo Mhoro Ihoy landod« 

Naoo Iho parllclpania In Iho fiVal Thanfcaglving foaal. 

Naoo Iho counlrloo mHoto oarly Roorlcan oollloro caoo 
thm aroaa Mharo Ihoy oolllod. 

Idonllfy Ihi^ Imo oarllool poroanoni aolllooonia In Iho U.S. 

Idonllfy Virginia and Rooaachuoolla aa Iwo colonloa and 

>ocalo Ihoo on a oap of tho oaal coaal. 
ACtcplaln Iho Mllvallon for colonlicllon ny oollloro 

frma England and Franco. 
•Naoo Iho Ihlrloon colonloo. 

It^llfy Iho frocdoos mo havo In tho U.S.. Including 

froodoo of rollglon. 

Boocrlbo idion and hoM Thankoglving la colobralod. 



OBUBTtMB 

EMplaIn froodoo of rollglon. 

IJonltfy aajor rollglono In who U.S. and In co-^nlry 

of origin. ' 

Idonllfy idion* by Mhoo and hOM Ohrloloaa la colobralod 

In Iho U.B. 



BTUDiNf'B'~Nmi 

^nrRlOlir m.RCEP PROaRANilMLlNaTaN public BaM.B. ARL^VA 



